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Education is the pillar for human development. The new education policy-2020 is the 

vision for future India by focusing on the flexibility and innovation as per the global 

standards. This Policy emphasizes on the development of the creative potential along 

with the development of critical thinking and problem solving – but also social, 

ethical, and emotional capacities and dispositions. It  also  aims  to  facilitate  an 

inclusive,  participatory  and  holistic  approach, which  takes  into consideration field 

experiences; empirical research, stakeholder feedback, as well as lessons learned 

from best practices. There are different provision for the students opting for 

multidisciplinary subjects. Moreover, the foreign universities would be able to open 

their campuses in India. The world is undergoing rapid changes in the knowledge 

landscape. The growing emergence of epidemics and pandemics will also call for 

collaborative research in infectious disease management and  development of 

vaccines and  the resultant social issues heightens the need for multidisciplinary 

learning. This Policy proposes the revision and revamping of all aspects of the 

education structure, including its regulation and governance, to create a new system 

that is aligned with the aspirational goals of 21st century. In this perspective, the 

present paper highlights the innovation aspects of the policy. 
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1. Introduction 
 

Education is fundamental for achieving full 

human potential, developing an equitable and just 

society, and promoting national development. 

Providing universal access to quality education is the 

key to India’s continued ascent, and leadership on the 

global stage in terms of economic growth, social 

justice and equality, scientific advancement, national 

integration, and cultural preservation. Universal high-

quality education is the best way forward for 

developing and maximizing our country's rich talents 

and resources for the good of the individual, the 

society, the country, and the world. India will have the 

highest population of young people in the world over 

the next decade, and our ability to provide high-quality 

educational opportunities to them will determine the 

future of our country.Education Policy lays particular 

emphasis on the development of the creative potential 

of each individual. It is based on the principle that 

education must develop not only cognitive capacities - 

both the ‘foundational capacities ’of literacy and 

numeracy and ‘higher-order’ cognitive capacities, 

such as critical thinking and problem solving – but also 

social, ethical, and emotional capacities and 

dispositions. 

 

The National Education Policy (NEP) 2020 

introduced recently is set to change the face of 

education ecosystem in the coming time. In the 

coming time, we may also hope to see bright young 

adults with innovative approach towards work and 

life. The policy places a welcome emphasis on a 

holistic, learner-centred, flexible system that seeks to 

transform India into a vibrant knowledge society. It 

rightfully balances the rootedness and pride in India as 

well as acceptance of the best ideas and practices of 

learning from across the globe. Its vision is truly 

global and at the same time Indian. 

 

One of the New Education Policy’s loftier goals 

is to bring two crore out-of-school children into the 

mainstream and integration of vocational education. 

Reduction in the burdensome syllabus, focus on the 

environmental aspect, value and ethics based 

resources and fair access to education is crucial 

aspects of education that are well covered by NEP. In 

several ways, NEP is liberating to students. They will 

be much more empowered and have the opportunity to 

choose the subjects they wish to learn.  

 

Another welcome step is an attempt to make 

higher education focused and research- oriented by 

bringing in a single regulator to look after all 

institutions barring medical and law colleges. The 

policy gives a fillip to holistic education by 

envisioning the convergence of science and arts 

streams. NEP 2020’s sharp focus on research, 

multidisciplinary approaches and use of technology as 

well as professional upgradation of teachers’ 

competence has the potential to transform the 

education landscape. 

 

2. Key Reflections of the New Education Policy 
 

India is a large and diverse country with a 

cornucopia of languages, dialects and mother tongues. 

A number of developed countries in the world educate 

their children in mother tongues. When world leaders 

call on me, they prefer to speak in their mother tongues 

even though they are proficient in English. Great 

scholars prefer to write and speak in their mother 

tongues. There is a certain pride associated with 

speaking one’s mother tongue and we must inculcate 

this sense of pride in our children. 

 

This National Education Policy envisions an 

education system rooted in Indian ethos that 

contributes directly to transforming India, that is 

Bharat, sustainably into an equitable and vibrant 

knowledge society, by providing high-quality 

education to all, and thereby making India a global 

knowledge superpower. The Policy envisages that the 

curriculum and pedagogy of our institutions must 

develop among the students a deep sense of respect 

towards the Fundamental Duties and Constitutional 

values, bonding with one’s country, and a conscious 

awareness of one’s roles and responsibilities in a 

changing world. The vision of the Policy is to instill 

among the learners a deep-rooted pride in being 

Indian, not only in thought, but also in spirit, intellect, 

and deeds, as well as to develop knowledge, skills, 

values, and dispositions that support responsible 

commitment to human rights, sustainable 

development and living, and global well-being, 

thereby reflecting a truly global citizen. 



                                                                                    Journal of Policies and Recommendations, 1(1), 2022 

 

                                                                                                                                                                   5 
 

The new National Education Policy (NEP 2020) 

unveiled by the Union government is being seen as the 

most ambitious reform initiated in recent times. It 

introduces sweeping changes in pedagogy, teaching 

methods, fee structures, evaluation, regulatory 

mechanism and openness to global universities. India 

has the world’s largest population of about 500 million 

in the age bracket of 5-24 years. Further, be it the 

number of colleges and universities, or students 

enrolled in higher education, the numbers are just 

phenomenal.  

 

Estimated at over $100 billion, the sector is poised 

for exponential expansion. The country is already the 

second-largest market for e-learning and internet in the 

world.  A New Education Policy aims  to  facilitate an  

inclusive,  participatory  and  holistic approach,  which  

takes  into consideration field experiences, empirical 

research, stakeholder feedback, as well as lessons 

learned  from best practices. It is a progressive shift 

towards  a more scientific approach  to education. The 

prescribed structure will help to cater the ability of the 

child – stages of cognitive development as well as 

social and physical awareness. If implemented in its 

true vision, the new structure can bring India at par 

with the leading countries of the world. 

 

The main thrust of this policy regarding higher 

education is to end the fragmentation of higher 

education by transforming higher education 

institutions into large multidisciplinary universities, 

colleges, and HEI clusters/Knowledge Hubs, each of 

which will aim to have 3,000 or more students. This 

would help build vibrant communities of scholars and 

peers, break down harmful silos, enable students to 

become well-rounded across disciplines including 

artistic, creative, and analytic subjects as well as 

sports, develop active research communities across 

disciplines including cross-disciplinary research, and 

increase resource efficiency, both material and human, 

across higher education. Implementation will be 

guided by the following principles. First, 

implementation of the spirit and intent of the Policy 

will be the most critical matter. Second, it is important 

to implement the policy initiatives in a phased manner, 

as each policy point has several steps, each of which 

requires the previous step to be implemented 

successfully. Third, prioritization will be important in 

ensuring optimal sequencing of policy points, and that 

the most critical and urgent actions are taken up first, 

thereby enabling a strong base. Fourth, 

comprehensiveness in implementation will be key; as 

this Policy is interconnected and holistic, only a full-

fledged implementation, and not a piecemeal one, will 

ensure that the desired objectives are achieved. Fifth, 

since education is a concurrent subject, it will need 

careful planning, joint monitoring, and collaborative 

implementation between the Centre and States. Sixth, 

timely infusion of requisite resources - human, 

infrastructural, and financial - at the Central and State 

levels will be crucial for the satisfactory execution of 

the Policy. 

 

Finally, careful analysis and review of the 

linkages between multiple parallel implementation 

steps will be necessary in order to ensure effective 

dovetailing of all initiatives. This will also include 

early investment in some of the specific actions (such 

as the setting up of early childhood care and education 

infrastructure) that will be imperative to ensuring a 

strong base and a smooth progression for all 

subsequent programmes and actions. 

 

3. Conclusion 
 

The New Education Policy (NEP) 2020 that will 

certainly be a landmark in the history of education in 

India, has been approved by the government after 

wide-ranging consultations with diverse groups of 

people. The policy is comprehensive, holistic, far-

sighted and will play a great role in facilitating the 

future growth of the nation.  
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This study generally aims to find out the 21st century skills practiced by teachers and 

students the knowledge and skills in inclusive education of teachers and students in 

private schools in Biliran. Mix-method research design were utilized in this study 

involving collection, analysis and integration of quantity and qualitative data that 

uses survey questionnaires and several questions for feedbacks. Knowledge and skills 

of teachers had already been performed and agreed in both regular education teachers 

and special education teachers. Students have knowledge and skills in inclusive 

education. Students’ respondents can adjust and acknowledge the different needs of 

classmates inside the classroom. Learning and innovation and information, media 

and technology knowledge and skills practiced by teachers are significantly related. 

However, life and career skills are not directly affected by knowledge and skills 

practiced by teachers. Further, learning and innovation skills are not directly related 

or affected by student's knowledge and skills in inclusive education while 

information, media and technology and life and career are significantly related to 

student's knowledge and skills. Lastly, understanding in inclusive education anchors 

in learners with special needs, inclusive education and learning, and equality in 

education. There's a feeling happiness, satisfaction, and understanding felt by 

teachers inside inclusive classroom. Teachers possesses communication skills, 

analytical teaching skills and social and understanding skills in handling inclusive 

class. Leadership training, social responsibility, and team building are trainings that 

helps improve and increase teachers motivation and commitment in teaching 

inclusive education class were the aim is to give quality education for all. 
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1. Introduction 

 
Twenty first century skills practices comprise 

skills, abilities and learning dispositions that have 

been identified as being required for success in 21st 

century society and workplaces by educators. Many of 

these skills and practices are associated with learning 

and innovation skills, information, media and 

technology skills, life and career skills (E. Heretape, 

2018). 

 

The basic idea is that students, who will come of 

age in the 21st century, need to be taught different 

skills than those learned by students in the 20th 

century, and that the skills they learn should reflect the 

specific demands that will placed upon them in a 

complex, competitive, knowledge-based, information-

age, technology-driven economy and 

society(www.edglossary.org, 2018).  

 

Asia Society report, Saavedra and Opfer (2012), 

summarized lessons from research on learning to 

identify promising strategies for teaching 21st century 

competencies. For example, they stressed the 

importance of making curriculum relevant, helping 

students learn how to teach themselves, and fostering 

creativity. This report builds on that foundation by 

examining how to assess 21st century competencies. 

Fortunately, data systems and measurement 

techniques that provide opportunities to assess 

students’ attainment of these outcomes are 

increasingly available. This report is intended to 

acquaint teachers, school leaders, and district 

administrators with the current state of 21st century 

competencies assessment, provide examples of 

relevant measures that educators in the field may wish 

to consider using, and offer some guidance to help 

educators compare measures and implement an 

assessment system. 

 

On the other hand, inclusive education is when all 

students, regardless of any challenges they may have, 

are placed in age-appropriate general education 

classes that are in their own neighborhood school to 

received high-quality instruction, interventions, and 

supports that enable them to meet success in the core 

curriculum. It is very important so that children are 

able to part of their community and develop a sense of 

belonging and become better prepared for life in the 

community as children and adults and provide better 

opportunities for learning. (Murphy, 2014), 

emphasized that teachers have a unique privilege of 

spending months at a time getting to know the learners 

who make up their classes, with all their abilities, 

talents, strengths and needs. One of the joys of 

teaching career has been to witness the way the fabric 

of the class dynamic is woven from the range of 

abilities of the learners. It has been an experience that 

the diversity of the learners' abilities regardless of who 

they are bring richness to their relationships with each 

other and with their teacher, making each class unique 

and interesting in its own way (Chaula, 2014). 

 

A comprehensive review of the literature (de 

Boer, Pijl, & Minnaert, 2015) found that on average, 

parents are somewhat uncertain if inclusion is a good 

option for their students with disabilities (SWD). On 

the upside, the more experience with inclusive 

education they had, the more positive parents of SWD 

were about it. Additionally, parents of regular students 

held a decidedly positive attitude toward inclusive 

education. 

 

The school and classroom operate on the premise 

that students with disabilities are as fundamentally 

competent as students without disabilities. Therefore, 

all students can be full participants in their classrooms 

and in the local school community. Much of the 

movement is related to legislation that students receive 

their education in the least restrictive environment 

(LRE). This means they are with their peers without 

disabilities to the maximum degree possible, with 

general education the placement of first choice for all 

students (Alquraini & Gut, 2012). Similarly, Cook 

(2011) revealed that teacher attitudes about inclusion 

in their classrooms stemmed from their lack of 

confidence and perceived lack of proper training in 

that area. 

 

The future is very bright indeed for this approach. 

The evidence is mounting that inclusive education and 

classrooms are able to not only meet the requirements 

of least restrictive environment for students with 

disabilities, but to benefit regular education students as 

well. We see that with exposure both parents and 

teachers become more positive. Training and support 
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allow regular education teachers to implement 

inclusive education with ease and success. All around 

it’s a win-win! 

 

It is in this study that, 21st century skills practices 

and inclusive education will put together and enhance 

development not only for regular students but also for 

students with disabilities and letting them experience 

the real 21st classroom scenario. 

 

2. Methods 
Research Design 

 

This study utilized the descriptive-sequential 

research design by Creswell, 2005 in obtaining data 

wherein the researcher assessed the 21st century skills 

practices and inclusive education knowledge and skills 

of teachers and students of Light-bringer Learning 

Center. 

 

Research Respondents 

 

The research respondents of this study are the 

teachers and students of Limpiado Memorial 

Foundation Incorporate. The target number of 

respondents will be drawn from the teachers and 

students populations. 

Research Instruments. 

 

The instrument that will be utilize in the study will 

be adapted from descriptive questionnaire survey for 

the Teachers' Practices on the 21st Century Skills 

published paper. Standardize survey questionnaires 

develop by Eric Heretape, Faculty of the Department 

of Education Bukidnon State University. Part II, on 

qualitative design for inclusive education developed 

by Blackie Cara on her paper The Perception of 

Educators Towards Inclusive Education in a Sample 

of Government School. 

 

Data Gathering Procedure and Data Scoring 

 

The researcher will wrote a formal request to all 

the teachers and students of the Limpiado Memorial 

Foundation Incorporated for the dissemination and 

distribution of the questionnaires. The questionnaires 

will be personally given to the respondents of the 

study. The conduct of the interview will done one on 

one with the researcher using interview guide for 

inclusive education. 

 

All the data collected from the respondents were 

systematically tabulated, tallied, analyzed, carefully 

described, and interpreted in order to attain the 

accurate information needed. 

 

The data were categorized according to the 

variables of the study. To determine the 21st century 

skills practices of the teachers and students. The 

following data scoring will be utilize: 
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Table 1 

21st Century Skills Practiced by the Teachers in terms of Learning Innovation 

 
Learning and Innovation WM Description  

1. Brainstorm and seek out opportunities for learners to improve 

their ideas and on the way they react to situations. 

4.2 Often 

2. Manipulate models and simulations for the learners to 

experiment and create new ideas. 

3.7 Often 

3. Make graphic organizers to illustrate difficult topics. 3.7 Often 

4. Provide learners with performance standards by which their 

work will be evaluated. 

4.4 Always 

5. Observe the learners while they are having the self-learning 

in the classroom. 

4.8 Always 

6. Ensure that a more comprehensive approach to inquiry that 

includes wonder and reflection must be used in the 

classroom. 

4.3 Always 

7. Use engaging instruction strategies suitable to instructional 

purposes and learners’ levels and learning styles. 

4.1 Often 

8. Guide the learners in examining reliability, bias, or 

credibility of claims by means of giving activities that suit 

in. 

4.3 Always 

9. Facilitate the learners in organizing, classifying, questioning 

or evaluating the work of their classmates. 

4.6 Always 

10. Consider context or incorporate different perspectives to 

evaluate thoughts or actions.  

4.0 Often 

11. Bring together relevant information and perspectives to 

inform thoughts, actions or belief of learners.  

4.4 Always 

12. Synthesize and interpret information by asking essential 

questions that help clarify a path towards better solutions. 

4.3 Always  

13. Break problems into smaller or simpler parts and develop 

criteria in solving problems. 

4.2 Often 

14. Select problems that are applicable to real life situations and 

set the learners to find solution. 

4.3 Always   

15. Prepare some worksheet for the learners to complete after 

watching the video. 

3.7 Often 

16. Respect the experience or views of my learners and others 

when expressing options or ideas without bias. 

4.5 Always 

17. Support or empower learners and co-teachers who are 

reluctant to share their knowledge or views. 

4.5 Always 

18. Create collaborative groups activities to encourage 

participation and shared leadership. 

4.2 Often 

19. Allow an open conference style of interaction rather than the 

one-way seating of traditional desk. 

4.1 Often 

20. Focus on project-based learning which enables learners to 

put knowledge together in the form of focused questions and 

assessments for the project. 

3.9 Often 

AWM 4.2 Often 
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Statistical Treatment of Data 

 

The data gathered in this study were tallied, 

processed into frequency counts, analyzed and 

interpreted using the appropriate statistical tools 

namely: frequency, percentage, mean, and Pearson 

Product Moment Correlation. On the qualitative 

design of the inclusive education sequential, 

explanatory and thematic design will be utilize. 

 

Results and Discussion 

 

21st Century Skills Practiced by the Teachers 

 Table 1 presents the 21st century skills practiced by 

the teachers. 

 

Learning innovation 

 

 

Table 2 

21st Century Skills Practiced by the Teachers in terms of Information, Media and Technology 
Information, Media and Technology WM Description  

1. Participate in accessing information in an effective manner 

which is related to the learners learning. 

4.3 Always 

2. Find resources such as databases, documentary films and 

websites to be utilized in class as sources of information. 

3.5 Often 

3. Help the learners appreciate literature and other creative 

expressions of information. 

4.1 Often 

4. Encourage collaborative learning in order to participate 

effectively and generate valuable information. 

4.2 Often 

5. Evaluate the resources and the available information. 4.0 Often 

6. Provide opportunities for learners to gather information 

online.  

3.7 Often 

7. Offer a variety of ways for learners to repackage 

information and authentic media learning experience. 

3.7 Often 

8. Help the learners recognize the false information in all 

forms of media. 

4.0 Often 

9. Incorporate and integrate different forms of media into 

instruction. 

3.6 Often 

10. Use ICT in creating materials for learners’ use. 3.5 Often 

11. Use PowerPoint presentation with moving clip art or 

animation for them to feel and catch the attention of the 

pupils. 

3.5 Often 

12. Access internet resources for planning instruction or 

collecting ideas. 

4.0 Often 

13. Communicate to colleagues by means of social media. 3.8 Often 

14. Make internet as a tool for giving learners assessments and 

assignment. 

3.8 Often 

15. Educate learners on how to use computers for learning. 3.4 Sometimes 

16. Utilize the e-class record in determining learners’ 

achievement. 

4.0 Often 

17. Submit computer-generated reports. 4.2 Often 

18. Update myself on educational trends and issues through 

internet access.  

4.2 Often 

19. Make printed materials in remediation for slow learners. 4.2 Often 

20. Use interactive technology for learning such as school 

purchased instructional software. 

3.8 Often 

AWM 3.9 Often 
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As shown in table 1, under learning innovations 

on the 21st century skills practiced by the teachers. 

There are twenty indicators in learning and innovation 

and "Observe the learners while they are having the 

self-learning in the classroom" had the highest 

weighted mean of 4.8 as "Always" followed by 

"Facilitate the learners in organizing, classifying, 

questioning or evaluating the work of their 

classmates" 4.6 weighted mean as "Always". "Respect 

the experience or views of my learners and others 

when expressing options or ideas without bias." and 

"Support or empower learners and co-teachers who are 

reluctant to share their knowledge or views." with 

weighted mean of 4.5 respectively as "Always". 

"Provide learners with performance standards by 

which their work will be evaluated." with a weighted 

mean of 4.4 as "Always" and so on and so forth. It has 

an overall weighted mean of 4.2 described as "often" 

which implies that teachers are often practiced the 21st 

century skills in their teaching. In summing up, there 

are ten indicators, answered by research respondents 

as "Always" practiced the 21st century skills under 

learning innovations. On the other hand, there are also 

ten indicators answered by research respondents as 

"Often". Further, 21st century skills under learning 

innovation had always and often practiced by teachers’ 

respondents. This further implies that, students had 

acquire learning innovation skills through their 

teachers as they are practicing the 21st century skills. 

 

Information, media and technology 
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Table 2 

21st Century Skills Practiced by the Teachers in terms of Information, Media and Technology 
Information, Media and Technology WM Description  

21. Participate in accessing information in an effective manner 

which is related to the learners learning. 

4.3 Always 

22. Find resources such as databases, documentary films and 

websites to be utilized in class as sources of information. 

3.5 Often 

23. Help the learners appreciate literature and other creative 

expressions of information. 

4.1 Often 

24. Encourage collaborative learning in order to participate 

effectively and generate valuable information. 

4.2 Often 

25. Evaluate the resources and the available information. 4.0 Often 

26. Provide opportunities for learners to gather information 

online.  

3.7 Often 

27. Offer a variety of ways for learners to repackage 

information and authentic media learning experience. 

3.7 Often 

28. Help the learners recognize the false information in all 

forms of media. 

4.0 Often 

29. Incorporate and integrate different forms of media into 

instruction. 

3.6 Often 

30. Use ICT in creating materials for learners’ use. 3.5 Often 

31. Use PowerPoint presentation with moving clip art or 

animation for them to feel and catch the attention of the 

pupils. 

3.5 Often 

32. Access internet resources for planning instruction or 

collecting ideas. 

4.0 Often 

33. Communicate to colleagues by means of social media. 3.8 Often 

34. Make internet as a tool for giving learners assessments and 

assignment. 

3.8 Often 

35. Educate learners on how to use computers for learning. 3.4 Sometimes 

36. Utilize the e-class record in determining learners’ 

achievement. 

4.0 Often 

37. Submit computer-generated reports. 4.2 Often 

38. Update myself on educational trends and issues through 

internet access.  

4.2 Often 

39. Make printed materials in remediation for slow learners. 4.2 Often 

40. Use interactive technology for learning such as school 

purchased instructional software. 

3.8 Often 

AWM 3.9 Often 

 

As reflected in table 2, of the twenty indicators, 

"Participate in accessing information in an effective 

manner which is related to the learners’ learning." got 

a weighted mean of 4.3 which described as "Always."  

"Educate learners on how to use computers for 

learning." got a weighted mean of 3.4 which described 

as "Sometimes". While the rest of the eighteen 

indicators got a weighted mean under "Often". It 

implies that research respondents are participating in 

accessing effective manner related to learning but 

sometimes they are educating their learners on how to 

use computer for learning.  It has an overall weighted 

mean of 3.9 described as "Often" which further 

implies that the research respondents are frequently 

practicing the 21st century skills in information, media 

and technology in their teaching. 

Life and career 
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Table 3 

21st Century Skills Practiced by the Teachers in terms Life and Career 

 
Life and Career WM Description  

1. Build harmonious relationship with the learners by knowing 

when to talk and when to listen. 

4.9 Always 

2. Give value and respect to other opinions, ideas and beliefs. 4.8 Always 

3. Ensure that the learners’ differences are accepted and the 

needs of individual learners are addressed to the best extent 

possible regardless of other backgrounds. 

4.7 Always 

4. Respect cultural differences and work effectively with 

people from a range of social and cultural backgrounds. 

4.8 Always 

5. Participate in trainings that promote peace and 

understanding of cultural diversity. 

4.4 Always 

6. Manage and document conflicts that arise in the classroom. 4.5 Always 

7. Design learning activities that reflect the different 

backgrounds and needs of the students. 

4.3 Always  

8. Treat each learner as an individual deserving of respect and 

not as a representative of a group. 

4.7 Always 

9. Practice cooperative learning by encouraging cooperative 

learning tasks and discouraging  negative competition 

among learners. 

4.6 Always 

10. Select materials that reflect the different backgrounds and 

needs of the learners. 

4.3 Always  

11. Able to adapt any changes that may occur in the learning 

environment. 

4.5 Always 

12. Keep things balanced not only tasks and responsibilities but 

also the diverse views and belief to reach workable 

solutions, particularly in a multicultural environment. 

4.6 Always 

13. Negotiate to teach a peaceable resolution or compromise 

acceptable to everyone. 

4.2 Often 

14. Utilize time and manage workload efficiently. 4.5 Always 

15. Go beyond basic mastery of the skills and curriculum to 

explore and expand one’s own learning and opportunities to 

gain expertise. 

4.4 Always 

16. Establish commitment to learning as a lifelong process. 4.7 Always 

17. Reflect critically on past experiences in order to inform 

future progress. 

4.6 Always 

18. Collaborate and cooperate effectively with team. 4.6 Always 

19. Delegate some task that my learners that can easily do in 

their own. 

4.5 Always 

20. Has the innate ability to inspire, energize and encourage the 

learners and everyone. 

4.5 Always 

AWM 4.6 Always 

As reflected in table 3, nineteen of the twenty 

indicators of the 21st century practiced by teachers in 

terms of life and career described research respondents 

as "Always" while "Negotiate to teach a peaceable 

resolution or compromise acceptable to everyone." got 

a weighted mean of 4.2 as described to have "Often" 

practiced life and career 21st century skills. It implies 

that research respondents had practiced life and career 

in their teaching skills and build harmonious 

relationship with the learners by knowing when to talk 

and when to listen. It has an overall weighted mean of 

4.6 described as "Always". it further implies that 
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research respondents had establish commitment and 

respect learning as a lifelong process. They treat their 

learner as an individual deserving of respect and not as 

a representative of a group. 

Knowledge and Skills of Teachers in Inclusive 

Education 

 

 

Table 4 

Knowledge and Skills of Teachers in Inclusive Education 
Statements WM Description  

1. My educational background has prepared me to effectively 

teach students with cognitive delays and deficits in daily 

living skills. 

4.3 Strongly Agree 

2. I need more training in order to appropriately teach students 

with a learner with special need for learning. 

4.6 Strongly Agree 

3. I am encouraged by my administrators to attend 

conference/workshops on teaching students with a learner 

with special needs in my classroom 

4.0 Agree 

4. My colleagues are willing to help me with issues which may 

arise when I have students with a learner with special needs 

in my classroom. 

4.3 Strongly Agree 

5. I feel comfortable in working collaboratively with special 

education teachers when students with a learner with special 

needs are in my classroom. 

4.3 Strongly Agree 

6. I welcome collaborative teaching when I have a student with 

a learner with special needs in my classroom. 

4.4 Strongly Agree 

7. Students who are two (2) or more years below grade level 

should be in special education classes. 

3.6 Agree 

8. Students who are diagnosed as autistic need to be in special 

education classrooms. 

3.6 Agree 

9. All efforts should be made to educate students who have a 

learners with special needs in the regular education 

classroom. 

4.3 Strongly Agree 

10. Students who are diagnosed a mentally retarded should be in 

special education classes. 

3.9 Agree 

11. Students ho are verbally aggressive towards others can be 

maintained in regular education classrooms. 

3.0 Neutral 

12. Collaborative teaching of children with special needs can be 

effective particularly when students with an IEP are placed 

in a regular classroom. 

3.6 Agree 

13. Special education teachers should teach learners with a 

special needs. 

4.4 Strongly Agree 

14. I can approach my administrators with concerns hold 

regarding teaching students who have special needs. 

4.2 Agree 

15. I feel supported by my administrators when faced with 

challenges presented by the students with behavioral 

difficulties in my classroom. 

4.0 Agree 

16. My district provides me with sufficient out of district 

training opportunities in order for me to appropriately teach 

students with disability. 

3.5 Agree 

17. My educational background has prepared me to teach 

students with special needs. 

4.1 Agree 

18. My educational background has prepared ne to teach 

students with special needs. 

3.8 Agree 
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19. I am provided with sufficient in-service training through my 

school district which allows me the ability to teach students 

with a learner with special needs 

3.4 Neutral 

20. My administrators provide me with sufficient support when 

I have students with a learners with special needs in my 

classroom. 

3.8 Agree 

21. I am provided with enough time in order to attend 

conferences/workshops on teaching students with special 

needs. 

3.4 Neutral 

22. I can approach my colleagues for assistance when  needed if 

I have students with special needs in my classroom. 

3.7 Agree 

23. Regular education teachers should not be responsible for 

teaching children  with special needs. 

3.3 Neutral 

24. I like being the only teacher in the classroom,  3.2 Neutral 

25. Students who are physically aggressive towards others can 

be maintained in regular education classrooms. 

3.8 Agree 

26. All students who have a learners with special needs for any 

reason need to receive their education in a special education 

classroom. 

3.8 Agree 

27. Students who display speech and language difficulties 

should be in special education classes. 

3.8 Agree 

28. I should only be responsible for teaching students who are 

not identified as having special needs. 

3.1 Neutral 

29. My colleagues are approachable when I ask for their advice 

when I teach students with special needs. 

3.7 Agree 

30. Both regular education teachers and special education 

teachers should teach students with a learners with special 

needs. 

3.6 Agree 

31. I am provided with sufficient materials in order to be able to 

make appropriate accommodations for students with special 

needs. 

3.5 Agree 

32. My educational background has prepared me to effectively 

teach students who are 1 year below level. 

3.8 Agree 

33. My educational background has prepared me to effectively 

teach students with speech impairments. 

3.6  Agree 

34. I need more training in order to appropriately teach learners 

with special needs for behavioral problems. 

4.4 Strongly Agree 

35. I feel supported by my administrators when faced with 

challenges presented by the students with learning 

difficulties in my classroom. 

4.2 Agree 

36. I am provided with monetary support in order to attend 

conferences/workshops on teaching students with special 

needs. 

3.7 Agree 

37. I feel comfortable in approaching my colleagues for help 

when I teach students with special needs. 

3.7 Agree 

38. Students who are one (1) year below grade level should be 

in special education classes. 

3.3 Neutral 

39. Students who are identified as depressed but do not display 

over disruptive behavior should be in regular education 

classes. 

3.7 Agree 

40. Special education teachers might lose their jobs if I teach 

children with special education. 

2.5 Disagree 

AWM 3.8 Agree 
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As shown in Table 4, knowledge and skills of 

teachers in inclusive education. Out of forty indicators, 

eight (8) indicators revealed to have answered 

"Strongly Agree" while twenty four (24) indicator out 

of forty exposed to have answered "Agree". Seven (7) 

out of forty exposed neutrality in their knowledge and 

skills in inclusive education and further one (1) out of 

forty indicators "Special education teachers might lose 

their jobs if I teach children with special education." 

revealed that research respondents "Disagree". It 

implies that strong indication of the knowledge and 

skills of teachers in inclusive education had already 

been performed and agreed in both regular education 

teachers and special education teachers should teach 

students with learners with special needs. In summing 

up of knowledge and skills of teachers in inclusive 

education, it has an over weighted mean of 3.8 

described as  "Agree" which moreover implies that, 

research respondents have gain knowledge and skills 

in teaching inclusive education. Further implies that, 

with commitment and support of the administration of 

the school and with knowledge and skills of teachers 

regarding inclusive education surely students with 

special needs or even regular students will be able to 

do their task in the inclusive education classroom. 

 

Knowledge and Skills of Students in Inclusive 

Education 

 

Table 5 

Knowledge and Skills of Students in Inclusive Education 
Statements WM Description  

1. By adjusting their classroom to facilitate a stimulating 

learning environment. 

4.6 Strongly Agree 

2. By adjusting their teaching to facilitate a creative learning 

environment. 

4.4 Strongly Agree 

3. By acknowledging the different needs of all learners 

irrespective to their age. 

4.4 Strongly Agree 

4. By acknowledging the different needs of all children 

irrespective of their language. 

4.5 Strongly Agree 

5. By acknowledging the different needs of all learners 

irrespective of their disability. 

4.2 Agree 

6. By collaborating with professional service providers. 4.5 Strongly Agree 

7. By involving parents in the decision making process 

concerning how to handle their children. 

4.5 Strongly Agree 

8. By recommending that the learner be transferred to a special 

school. 

3.5 Agree  

9. The intellectual abilities of a learner with a special 

educational needs differ from those of a normal child. 

3.9 Agree 

10. A learner with a special educational need experiences 

difficult in adapting to his/her social environment. 

3.9 Agree 

11. A learner with special educational need gives appropriate 

answers when questions are asked. 

3.8 Agree 

12. The attentiveness of a learner with special educational need 

is weaker than that of a normal child. 

3.5 Agree  

13. A learner with special educational need has a poor reading 

abilities. 

3.4 Neutral 

14. A learner with special educational need can function 

independently within the classroom. 

3.3 Neutral 

15. A learner with special educational need needs additional 

assistance from the teacher. 

4.2 Agree 

16. The academic progress of a learner with special educational 

need is weaker compared to a normal child of the same age. 

3.6 Agree 

AWM 4.0 Agree 
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As reflected in table 5, knowledge and skills of 

student in inclusive education. Six (6) out of sixteen 

indicators revealed to have answered "Strongly 

Agree" by the research respondents. Eight (8) 

indicators were claimed to have answered "Agree" by 

the research respondents and two (2) indicators 

revealed to have neutrality answered by the research 

respondents. This implies that, students’ respondents 

have knowledge and skills in inclusive education. In 

summing up of knowledge and skills of students in 

inclusive education. It has an overall weighted mean 

of 4.0 described as "Agree". This further implies that, 

students respondents can adjust and acknowledge the 

different needs of classmates inside the classroom. 

Collaboration and cooperation of stakeholders and 

parents surely help in an efficient delivery of inclusive 

education in the normal classroom stream. 

 

Relationship of Variables 

 

This section presents the significant relationship 

between 21st century skills practiced by teachers and 

student’s knowledge and skills in inclusive education. 

This is presented in Table 6. 

 

 

Table 6 

Significant Relationship between 21st Century Skills Practiced by Teachers Knowledge and Skills in Inclusive 

Education 

 
Variable r-value Sig. (2-tailed) Decision 

 

Learning and innovation 

 

.294 

 

 

.097 

 

Ho Accepted 

 

Information, media and 

technology 

 

.451** 

 

.008 

 

Ho Rejected 

 

Life and Career 

 

.588** 

 

.000 

 

Ho Rejected 

 

**Correlation is significant at the .01 level (2-tailed)

 

Table 6 shows the significant relationship 

between the 21st century skills practiced by teachers’ 

knowledge and skills in inclusive education. 

 

The teacher’s 21st century skills in terms of 

learning and innovation obtained correlation r-value of 

.294 with sig. (2-tailed) of .097 which means that the 

hypothesis was accepted. It implies that the learning 

and innovation skills are not directly related or 

affected by teachers’ knowledge and skills in inclusive 

education. 

 

However, information, media and technology 

skills attained r- value of .451** and .008 significant 

at the .01 level (2-tailed). Moreover, life and career 

skills obtained r-value of .588** and sig. (2-tailed) at 

.000 which is significant at .01 level. The results 

implies that the hypotheses were rejected. This means 

that the teacher’s 21st century skills in terms of 

information, media and technology and life and career 

are significantly related to the student’s knowledge 

and skills in inclusive education. 
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Table 7 

Significant Relationship between 21st Century Skills Practiced by Students and their Knowledge and Skills in 

Inclusive Education 
Variable r-value Sig. (2-tailed) Decision 

 

Learning and innovation 

 

.447** 

 

 

.009 

 

Ho Rejected 

 

Information, media and 

technology 

 

.595** 

 

.000 

 

Ho Rejected 

 

Life and Career 

 

.300 

 

.090 

 

Ho Accepted 

 

**Correlation is significant at the .01 level (2-tailed) 

 

Table 7 shows the significant relationship 

between the 21st century skills practiced by students 

and their knowledge and skills in inclusive education. 

 

The teacher’s 21st century skills in terms of 

learning and innovation obtained correlation r-value of 

.447** with sig. (2-tailed) of .009 which means that 

the hypothesis was rejected. Moreover, information, 

media and technology obtained correlation r-value of 

.095** with sig. (2-tailed) of .000 which significant at 

.01 level. The results may imply that the hypotheses 

were rejected. Further implies that the 21st century 

skills of students in terms of learning and innovation 

and information, media and technology are 

significantly related to students knowledge and skills 

in inclusive education. 

 

However, life and career skills of teachers 

obtained correlation r-value of .300 with sig. (2-tailed) 

of .090 which means that the hypothesis was accepted. 

It further implies that the life and career skills of 

students are not directly or affected their knowledge 

and skills in inclusive education. 

 

Feedbacks in Inclusive Education 

 

Learners with Special Educational Needs 

 

Different learning styles were used by teachers in 

an inclusive education classroom. Teachers helps 

students with special needs to be able to follow and 

allow them to work normally and were accepted to the 

whole class. Students are taking cared up by teachers 

whether they need special attention or not.  

 

Understanding, patients and even adjustment of 

teachers is very important, so that students with special 

needs will adapt and be respected by other normal 

students. Teachers be inclined to embrace everything 

to be able to teach normally to learners with special 

needs by using different learning styles and modalities 

inside an inclusive classroom. 

 

Inclusive Education/Learning 

 

Inclusive education is a great system to help 

children with their educational needs. It welcomes 

everyone and accepted to the program either by 

appearance, sexual preferences, special needs, cultural 

differences, economic status, gender, and race. 

Teachers help students develop their skills, promotes 

personal academic and professional development. 

Further, through inclusive education students are able 

to open up and show whatever their hidden talents and 

by teachers encouragement they will start developing 

their self-confidence particularly the learners with 

special needs. Furthermore, Inclusive education is for 

all kinds of learners with different learning styles and 

preferences. Through teachers and school students 

with special needs will be able to reach their full 

potentials and can work harmoniously to the normal 

classroom stream with regular students with no 

discrimination will everyone acquire quality and 

standard education. 

 

Equality in Education 

 

Based on the learning from their teachers, 

inclusive education pointed out equality and fairness 
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in a well motivated learning environment where 

everyone can learn equally and learners with special 

needs will be treated with utmost sincerity by teachers. 

No rich and poor status, smart or dumb, black or white. 

Equality has been practice where everyone is 

accepted. Quality education were emphasize and 

distributed equally to all students. It allows everyone 

to adapt to the needs and concerns of the learners with 

respect according to his/her personality. 

 

Feelings and Emotions in Inclusive Education 

 

Educational Satisfaction 

 

A feeling of satisfaction because every student 

needs to be treated equally with no discrimination, 

comparison and judgment. A feeling happiness and 

understanding of having many friends to work with 

and meeting diversified students are great in one 

classroom setting.  In my personal opinion I am really 

thankful that I belong in an inclusive education 

classroom because of this I was able to do everything. 

Inclusive education is pleasing and grateful to students 

with different backgrounds and have different 

experiences in life. Normal students will adjust to 

learners with special needs and not to be envy for they 

have full teachers attention. A scene like cooperation 

were done inside the inclusive classroom because 

normal students will assist their classmates with 

difficulties in their studies. Further, school to have 

inclusive education will continue to operate and 

continue to understand that learners with special needs 

for they will be able to help them in their plight 

towards attaining educational ladders. 

 

Great Solution  

 

Inclusive education is the solution to learners with 

special needs. Isolation is not the way to teach learners 

with special needs. They will be included to the regular 

class for them to experience the real classroom 

scenario where teaching and learning is fun and 

students are free to ask and talk in front of their 

classmates and teacher. Learners with special needs 

are welcome and can specks their true feelings and 

helping them to have self confidence and to be a 

competitive learners. Introvert learners have the time 

to express their feelings and sentiments in an inclusive 

class. Lastly, learners with special needs are always 

welcome to the inclusive classroom.  

 

Acceptance 

 

Learners with special needs were fully accepted 

and acknowledge in an inclusive classroom. 

Acceptance will make them real learners boosting with 

self-confidence and not rejected. Normal learners are 

open-minded about the difficulties of the classmates 

with special needs accept their opinions and ideas. 

Through acceptance, learners with difficulties will be 

able to share, distribute his ideas freely compared to 

those isolated learners. Accepted by friends and 

classmates can be of great help to increase their self-

esteem and cope up with their problems and troubles 

in school. 

 

Necessary Skills in Inclusive Education 

 

Communication Skills 

 

Teacher should have possesses communication 

skills to convey properly and correctly the needed 

teaching and learning to his learners. With appropriate 

use of language in communication learners will be 

able to comprehend and grasp the essence and the 

delivery of instruction. Taking into consideration the 

learners with special needs. Effective communication 

skills of the teacher is an essentials tool to make 

learners understand the topic discuss particularly the 

learners with special needs. Having said that, using 

appropriate communication skills of the teachers may 

lead to an advantage of the learners in their learning 

and can boost their self confidence. Inclusive 

education classroom needs 21st first teachers and 

skills needed for accurate delivery of the pedagogy. 

Analytical Teaching Skills 

 

Problem solving and analytical skills of teachers 

may lead to an harmonious teaching and learning of 

the 21st century inclusive education classroom. 

Teachers in the 21st century needs skills in critical and 

logical for him so solve classroom problems. It is 

important to have this skills because teachers are 

handling not only normal learners but also learners 

with special needs. This skills also necessary for 

teachers to increase and develop positivity of the 
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learners with special needs to enhance and reveal their 

hidden talents and be productive. Further, teachers will 

be able to expose their learners to positive outlook in 

life to avoid problems of bullying in the future. 

Social and Understanding Skills 

 

Teachers understanding more about the students 

difficulties and problems is his utmost responsibility. 

Interpersonal and intrapersonal skills are just normal 

to students of inclusive education class. Teachers 

should have excellent in social learning skills to be 

able to appreciate each learners different ways of 

learning. 

 

Teachers should have extra sense of humor and 

effort for his gigantic task in handling inclusive 

education class. Extending patients and unending love 

with passion by the teachers are immensely needed in 

an inclusive education classroom. Lastly, teachers 

with social and understanding skills will have a clear 

print of learning in the minds of his learners both 

normal and learners with special needs. 

 

Needs of Learners in Inclusive Education 

 

Encouragement 

 

Teachers caters the needs of the learners by 

knowing themselves better and encouraged every 

learners to make sure that they stay confident and 

happy of themselves inside the inclusive education 

class. Positivity in times of problems and bad 

situations, interact with passion and commitment in 

teaching the learners. Teachers encourage their 

learners to do their best and to listen to the class 

attentively and never give up. Looking into the bright 

light of the story and not on the dark side of it. Through 

encouragement and support of the teachers, learners of 

an inclusive education class will be able to adapt the 

real inclusive classroom situation with a lot of 

opportunity and learners are just enjoying the class 

with utmost confidence.  

 

Respect 

 

Respect is immensely important inside inclusive 

classroom. Mutual respect between teachers and 

students can mean a lot to teaching and learning in an 

inclusive classroom. Teachers will accept learners 

imperfections, agreed and recognize their potentials 

will enhance the self-assurance of the learners. There 

are incidents of bullying happens in a class, bullying 

with learners to learners and teachers to learners. With 

respect both learners and teachers, admiration and 

appreciation will be seen in an inclusive classroom. If 

teachers are respecting the learners give their full 

support, listen to their problems and cater their needs 

there is a huge possibility of a quality learning of not 

only the "normal learners" but also the learners with 

special needs. 

 

Adjustment 

 

Learners with special needs are sensitive. 

Teachers should be aware of his learners strengths and 

weaknesses and teachers adjustment mean a lot in an 

inclusive classroom. Inclusive education is about a 

relationship between a student and teacher. Fine-tune 

the scenario of a normal classroom. Inclusive 

education classroom provides learners to attain their 

full potentials and develop their abilities that are very 

useful in their future undertakings. Adjustment 

between learners and teachers is essential since 

learners are diverse with different experiences, 

economic status, family background and etc. Normal 

learners will adjust to learners with special needs so 

that bullying will not happen. Teachers will adjust to 

his learners, put himself to the shoes of his learners 

especially the learners with special needs. Doing 

adjustment both learners and teachers makes the 

inclusive classroom more fruitful and learning is fun. 

"I adjust to the needs of all the learners in my class by 

trying to help them in the topics that they do not fully 

understand as well as helping them to finish academic 

tasks that they have difficulty to finish". 

 

Specific trainings in Inclusive Education 

 

Leadership Training 

 

Leadership training is important to help others 

and lead others to do good things. This training will 

increase the teachers capability to manage and teach 

learners with special needs and regular learners. 

Leadership training will lead others to success. 

"Leadership training, learn to be a good leader in your 



                                                                                    Journal of Policies and Recommendations, 1(1), 2022 

 

                                                                                                                                                                   21 
 

team, learn to understand, and learn to adjust in your 

surroundings. Leadership training to have a respect to 

other people because we are just also a human to avoid 

racism, to be a responsible person. I’d like to try the 

leadership training to see and understand how to be a 

successful leader." Leadership training enhance 

teachers to become responsible leader, and lead his/her 

members for the good of every member of his/her 

class. Teachers needs to have this training to control 

and manage inclusive education classroom where 

diversity and multiplicity are obvious not only in 

regular learners but also in learners with special needs. 

Teachers’ patience is essential and paramount in 

dealing his class everyday. 

  

Social Responsibility Training 

 

A training where we can learn how to be 

independent, how to survive harsh circumstances, and 

how to not discriminate other people. The training that 

I would like to learn is how to service how to learn, 

live and protect yourself. I would want to train to be a 

doctor because it is good to become one cause you 

handle kids emotions or adults and help someone 

imagine someone got hurt then you can go to him/her 

to help. I would like to participate being in a social 

training and to be able to learn how to be content and 

less insecurity. Yes there is, it is a training where you 

can improve your communication skills so that you 

can accurately explain what they need. Training for 

what are the things you must learn and understand in 

inclusive education. For what is the purpose of 

inclusive education and what are the needs on this 

education. 

 

Team Building Training 

 

"Yes. In education, I can see that many of the 

problems of students are insecurity, self-doubt and 

self-inferiority and more. It all affects the student’s 

personality. All of these negative vibes a are affecting 

the attitude of the students. Therefore we need to have 

training in team building, to have teamwork and to 

always be positive and ignore negative vibes and even 

let the learners adjust to what he/she is comfortable 

and avoid false trash comments." "It would be honesty 

and to never give up and teamwork and to be 

responsible. A training where students are required to 

cooperate in a team-building game with people with 

disabilities and special needs. They must learn to work 

well with people despite of disabilities in order to 

overcome the obstacles of success. 

 

Comments in Inclusive Education 

 

Education for All 

 

Teachers believed that inclusive education can 

help learners with special develop their sense of 

responsibility and become useful in their future 

activities. Teachers also believe that through inclusive 

education learners will be accepted and not being 

judge of his or her difficulties in learning. A feeling of 

self independent is also the mean purpose of inclusive 

education. Learners will learn to become more 

respectful of their classmates and teachers. A 

classroom where a lot of learners experiences and 

diversified learning. Learners with special needs are 

welcomed and accepted in an inclusive education 

classroom where values and good moral are being 

shared between learners and teachers. "I like the 

inclusive education compare to non-inclusive 

education because non-inclusive education is not 

letting person with special needs and ordinary people 

be in one class and to friends compare to inclusive 

education it adjust on you." Moreover, inclusive 

education is very important were equality, respect, 

adjustment, hope, encouragement, and acceptance are 

seen in an inclusive education classroom. 

 

2. Conclusion 
 

As gleaned from the findings of the study, the 

following conclusions are drawn. 

 

21st Century Skills Practiced by the Teachers on 

learning innovation were often practiced while 

information, media and technology and life and career 

were always practiced by teachers respectively.  

 

Regarding, knowledge and skills of teachers had 

already been performed and agreed in both regular 

education teachers and special education teachers. 

Students have knowledge and skills in inclusive 

education. Students’ respondents can adjust and 
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acknowledge the different needs of classmates inside 

the classroom.  

 

Moreover,  learning and innovation and 

information, media and technology knowledge and 

skills practiced by teachers are significantly related. 

However, life and career skills are not directly affected 

by knowledge and skills practiced by teachers.  

 

Further, learning and innovation skills are not 

directly related or affected by student's knowledge and 

skills in inclusive education while information, media 

and technology and life and career are significantly 

related to student's knowledge and skills. 

 

Lastly, understanding in inclusive education 

anchors in learners with special needs, inclusive 

education and learning, and equality in education. 

There's a feeling happiness, satisfaction, and 

understanding felt by teachers inside inclusive 

classroom. Teachers possesses communication skills, 

analytical teaching skills and social and understanding 

skills in handling inclusive class. Leadership training, 

social responsibility training, and team building are 

trainings helps improve and increase teachers 

motivation and commitment in teaching inclusive 

education class were the aim is to give quality 

education for all. 

 

Recommendations 

 

Based on the issues and implications of the 

results, the following recommendations are forwarded. 

 

 1. Trainings, seminars and conferences in 

teaching inclusive education could enhance and 

increase teachers’ motivation and commitment in 

teaching inclusive education class. 

 2. Learners with special needs should be 

included in a regular classroom where his educational 

needs can fully be given attention by teachers and his 

potentialities can function independently. 

 3. 21st century skills should be given 

importance to be delivered not only to regular learners 

but also to learners with special needs. 

 4. Acceptance, encouragement, respect and 

adjustment of teachers to the learners with special 

needs should be given priority to attain the goals of 

education which is education for all. 

 5. Intensive and focus trainings in leadership, 

social responsibility and capacity building should be 

given emphasis by teachers to recognize the different 

needs of learners with special needs and regular 

learners. 

 6. A follow-up research focusing on the 

wider scope should be conducted to determine the 

effectiveness of the 21st century knowledge and skills 

practice by teachers and students herein recommended 

for implementation. 
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In India the education administration process still is paper based. All official 

documents like admission, attendance, examination, fees and degrees are mainly 

paper based. Instead of paper the paperless administration would use modern 

technology to accomplish all of the same goals.  Going paperless can make 

documentation and Information sharing easier, keep personal information more 

secure and help the environment too. Institutions can practice better paperless 

administration using various digital tools. The digitalization with Complete E 

governance ensures paperless administration process. This paper mainly focuses on 

importance of paperless Administration, challenges, solutions to go towards 

paperless administration, how to make effective use of technology for paperless 

administration, benefits of paperless administration, effective use of 3 R's Reduce, 

Reuse, Recycle and the effective paperless educational management system. 
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1. Introduction 
 

In day-to-day life papers is the number one 

material thrown away and one of the biggest populated 

industries. 100% paperless Administration is may not 

be possible but few good initiatives can definitely help 

in reducing the use of papers in administration. Paper 

is a part of our everyday life and we should use it 

wisely. 

 

Paperless Administration concept was introduced 

in 1980s.Paperless administration is a work 

environment in which the use of paper is eliminated or 

greatly reduced. This is done by converting documents 

and other papers into digital form and this process is 

known as digitization, with the help of paperless 

Administration we can save money, boost 

productivity, save space, make documentation and 

Information sharing easier and keep the personal 

information more secure. 

 

2. Benefits of paperless Administration  
 

• It increases productivity. 

• It increases security  

• It saves money. 

• It simplifies storage space. 

• Effective disaster recovery protection. 

• Keep environment healthy. 

• Improve Institutions competitiveness. 

• Automatic backup. 

• Data can be easily saved and retrieved. 

• Communication is faster. 

• We can keep everything well organised. 

• Time saving.  

• Easy to access. 

 

3. Challenges of Paperless Administration 

 
Institution May encounter technological Challenges 

such as:  
 

• File format compatibility  

• Longevity of digital document 

• System stability  

• Employees and clients not having appropriate 

technological skill 

• The cost of the hardware and the software  

• The need of training  

• Security failure 

• Hardware failure. 

• Lack of management initiative mandate 

• We need physical signature on paper  

• Staff prefer paper for handling / reading  

• Lack of understanding of paper free option  

• Paper provides a more reliable /auditable  

• Not cost effective to provide suitable 

 

4. Strategies for a paperless administration 
 

A. Explore and identify the areas where your 

institution utilises the paper 

 

• How much paper do you use for events, 

notices, letters for printing papers keep 

record of it? 

• Which paper product is used?  

• Have a survey of all departments of the 

institution that the paper they are using, 

where it is coming from, what purpose they 

are using it, how they are using it. 

• Keep track on the expenditures on the paper 

product. 

 

 B. Divide the target areas for paper reduction plan: -  

 

• Implement the paper reduction plan by 

following the sustainability concept of 3R'S 

that is Reduce, Reuse and Recycle. Reduce 

paper consumption and switch to paperless 

Administration.  

• Recycle paper that has been used.  

• Make a habit of reuse single sided scraped 

paper.  

 

C. Education and training 

  

• Emphasis on following the paperless 

administration goal.  

• Define when what and how's and Why's of 

your plan.  

• Organise training for the people of the 

institution.  
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• If you achieve little success celebrate it, it 

gives motivation.  

• Identify areas for the improvement  

 

D. Measure the progress 

 

• Regularly monitor the success of your plan or 

program.  

• Share your success stories with employees, 

staff, stakeholders and parent Institution.  

• Take good initiative from the stakeholders in 

this process. 

 

E. General best practices for the paperless 

administration 

 

• Reduce offline junk mail.  

• Recycle all papers and newspapers  

• Use various electronic tools to share, store 

and Sync notes across devices including 

desktop, computers, laptops, tablets and 

phones.  

• For meetings promote video conferencing 

use Zoom, Google meet, webex etc.  

• Attendees can register and submit payment 

online.  

• You can send agenda of the meeting and take 

survey online 

• Newsletters for Communications. 

• Think before you print your copy and ask 

yourself do; I really need to print this? 

• Print only what is necessary 

• Be selective 

• Print in black and white colour. 

• Set up printers’ copies copiers and computer 

for double sided printing. 

• Go Digital work on edit, save, share, send and 

receive documents in electronic format. 

• Implement paperless meetings 

• Minimise the margin of the document letter 

size and line spacing  

• Minimise the use of efficient fonts because 

this Fonts use significantly less space. 

• Stop distributing unnecessary handout during 

meetings seminars 

• Go with paperless electronic form  

• Print multiple slides per page  

• Provide half size sheet. 

• Change the paper cups used napkins paper 

towels and toilet paper conservatively  

 

F. Reuse scrap paper reuse envelopes packaging. 

  

Paperless Education Management system 

• Students profiling 

• Online admission 

• Fees and instalments 

• Parent communication 

• Library management  

• Live chat forum  

 

Student profiling  

• Student information 

• Parent information  

• Students’ documents (e-filing) 

• Academic information  

 

Online admission: - 

• Online admission forms 

• Reservation and quotas  

• Accept and reject authorisations  

• SMS and email updates  

 

Fees and instalments: - 

• Configure instalment  

• Automatic reminders  

• Bank challans  

• Parent communication  

• SMS inbox email inbox 

 

Library Management: -  

• Book catalogues  

• Book issues and return  

 

Live chat forum: -  

• Freedom of location  

• Exchange of ideas 

• Online support. 

 

5. Conclusion 
 

Paperless administration is about changing 

behaviour, it is all about people and the institutions 

culture, different tools only can help you to get there 



                                                                                    Journal of Policies and Recommendations, 1(1), 2022 

 

                                                                                                                                                                   27 
 

the institution must have a vision goal and plan, to 

achieve those goals gradually and then execute it 

successfully to move towards a paperless 

administration. It is an evolution and it is not going to 

happen overnight it will lead constant and tireless 

efforts by each and every member of the institution. 

To reduce or eliminate paper, institution needs to set 

the proper guidelines and give permission to its 

employees to use different electronic tools. It also 

helps the environment the less paper we use the less 

trees are chopped down to make it. 
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The pandemic COVID-19 affected almost 188 countries' higher education systems 

across the globe. The global closure of educational institutions not only impacts 

students, teachers, and families but also economic and societal effects. The teachers 

and students promptly shifted to virtual learning due to the global pandemic. The 

ministry of higher education invested tremendous effort to find ways for the gradual 

reopening of higher educational institutions in Pakistan. The national and 

international governing bodies developed COVID-19 response strategies to reopen 

higher educational institutes. The study aimed to measure significance of COVID-19 

response strategies. The COVID-19 response strategies: social norms and etiquette, 

maintain a healthy environment, maintain healthy operations, and caring programs 

were considered for safe return to colleges and universities. A multi-criteria decision-

making method, known as Analytical Hierarchical Process (AHP) was applied to 

analyze and determine the relative importance of SARS-CoV-2 preventive strategies 

in response to the COVID-19 pandemic. The results indicated that wearing a face 

mask, maintain social distance between students, hand hygiene, class ventilation, 

properly clean and disinfection of classrooms, limit sharing of your objects, and 

awareness of regulation are significantly important to prevent the spread of this 

infection. 
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1. Introduction 

The worldwide spread of novel coronavirus 

disease (COVID-19), initially detected in Hubei 

province China 2019. The coronavirus disease 

(COVID-19) was declared a Public Health Emergency 

of International Concern (PHEIC) and the virus spread 

to many territories. When coronavirus infects people, 

it can result in SARS-CoV-2 with symptoms, sore 

throat, fever, shortness of breath, cough, runny nose, 

and loss of sense of smell and taste (Li, Long‐quan, et 

al., 2020). In severe conditions, infected people 

require hospitalization and intensive care with 

ventilation to assist breathing. The number of COIVD-

19 infected people increased nationally and 

internationally. Considering the COVID-19 situation 

and WHO recommends social\physical distancing is 

one of the most important precautionary measures to 

minimize the transmission of the virus. The 

government took strict actions lockdown operation. 

Due to lockdown, the educational sectors including 

schools, colleges, and universities became closed. The 

classes were suspended and exams were postponed 

(International Baccalaureate, 2020). It was an 

exceptional situation in the country. So, the spread of 

COVID-19 lead to the closure of schools, colleges, 

and universities globally (UNESCO, 2020). The 

government of Pakistan also decided temporarily close 

education institutions to minimize the spread of 

coronavirus. It is reported that 1.6 billion students are 

affected due to the closure of educational institutes. 

According to UNICEF, 91 % of the world’s students 

were affected in response to COVID-19. Now it was 

dropped to 61%. The closure of the institution not only 

impact student, teacher, and families but also have 

economic and societal effects. Global closure of the 

educational sector shows an unprecedented risk to 

student’s education and protection and well-being 

(UNESCO, 2020). The World Bank reported that the 

current cohort of learners might be lost approximately 

10 trillion US dollars in earnings because of a lower 

level of earnings and drop out of education.  The five 

months closure of education institutes might lose more 

than a year’s worth of students learning (Aristovnik et 

al, 2020). The further closure of educational institutes 

might have long-term negative effects on student’s 

learning.  The educational institutes are important 

infrastructure for communities.  

Thus, the COVID-19 has made numerous 

challenges and opportunities for the education sector 

to strengthen its infrastructure (Toquero, 2020). The 

Higher Education Commission (HEC) and the 

education ministry of Pakistan took necessary actions 

to continue the teaching system. The HEC and 

Ministry of education introduced an online teaching 

method and successfully implemented it in the 

education sector of Pakistan.  The teachers deliver 

their lectures via the internet using various 

applications such as google meet, zoom, YouTube, 

Skype, etc. During online teaching, several students 

faced many problems, some students belong to poor 

families, and they do not have high-speed internet and 

digital gadgets to manage their classes properly. 

Numerous educational institutes are not well equipped 

with digital facilities to deal with the sudden change 

from conventional to online teaching systems.  

Education losses in Pakistan due to SARS-

CoV-2 

As a result of the pandemic COVID-19, Pakistan 

was among the countries in the world that temporarily 

close educational institutes. The closure of educational 

institutes started on 14th March 2020. The purpose of 

a temporary closure of institutes was to support the 

social/physical distancing. It is an estimated 930,000 

children are expected to drop out of primary and 

secondary schools (World Bank report, 2020). 

Furthermore, 22 million are left the school, this 

presents a 4.2 percent increase. Globally, Pakistan is a 

country where we expect the highest dropout of 

students due to the COVID-19 crisis (World Bank 

report, 2020). Due to the COVID crisis, 54 percent of 

households lose their income. A Gallup survey 

showed 27 % of families were not considering 

returning their children to schools. They pushed their 

children into labor (World Bank report, 2020).  

COVID-19 vaccine hesitancy 

A vaccine is an effective tool to protect people 

against deadly diseases. Now, many vaccines are 

available to keep safe people in response to COVID-

19. People are hesitant means accept or refuse the 

vaccination being available. (Tavolacci, M. P. et al, 

2021) conducted a cross-sectional study among 
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university students to determine the student 

vaccination decision. The results indicated 58 % of 

students have the will to vaccinate, 17 % would not 

have a will, and 25 % were not sure. (Saied, S. M) 

explored vaccination barriers among Egyptian medical 

students. It showed 96.8 % of students had much 

concerned about the vaccine’s adverse effects. (Silva, 

J. et al., 2021) developed a survey questionnaire to 

measure successful vaccination against coronavirus 

among college students, the findings revealed 50 % 

will vaccinate as soon as possible and 3 % of students 

reported they would never get the COVID-19 vaccine. 

(Almalki, M. J et al., 2021) COVID-19 vaccination 

survey was conducted in Saudi Arabia. The study 

results stated 90.4 % are not vaccinated yet but they 

have the will to vaccinate themselves in response to 

COVID-19. The past studies indicated COVID-19 

vaccine hesitancy among students. Many students 

have a positive attitude toward the COVID-19 

vaccination, as well as so many students, have a 

negative intention to receive the COVID-19 vaccine. 

So, it is significant for higher educational institutes to 

strictly follow the COVID-19 response strategies for 

safe return to college and universities.  

Reopening educational institutes during 

COVID-19 

The closure of educational institutes disrupts the 

delivery of in-person instruction that has a negative 

impact on students and society. Educational institutes 

are important infrastructure for societies, as they have 

to provide a safe and supportive learning environment 

to students. On 23rd June 2020, UNICEF, UNESCO, 

and World Bank reported and set the dates for 

reopening primary and secondary schools. Globally, 

some countries decided to reopen the educational 

institutes. Countries from North Africa, Middle East, 

Latin America, the West, and Central reported, they 

had a date for the reopening of educational institutes. 

Most of the countries were planning gradual reopening 

or phased reopening. The ministry of higher education 

held a meeting with the National command operation 

center (NCOC) of Pakistan to make an important 

decision to reopen the higher educational institutes 

with strict consideration of standard operating 

procedures (SOPs). They adopted the staged/phased 

approach means gradually reopening higher 

educational institutions. In phase I initially started 

college students, phase II includes university students.  

COVID-19 response strategies to reopen 

higher educational institutes  

The Ministry of National Health Services, 

Regulation & Coordination Pakistan developed 

COVID-19 response strategies for a safe return to 

educational institutes. The objective of COVID-19 

preventive strategies is to reduce the transmission of 

infection in educational institutes in the context of 

ongoing COVID-19.  It was strictly instructed by the 

educational institute’s management to implement 

COVID-19 mitigation strategies. The COVID-19 

response strategies are social norms and etiquette, 

maintain a healthy environment, maintain healthy 

operation, and caring program. The hierarchical 

structure of COVID-19 response strategies is 

presented in figure 1.  

To identify the most effective preventive 

strategies, the decision-making problem influenced by 

several preventive measures is structured in the 

hierarchical framework of multiple criteria decision 

making (MCDM). The MCDM is concerned to solve 

the complex decision problems associated with 

multiple factors. The analytical hierarchical process 

(AHP), VIseKriterijumska Optimizacija I 

Kompromisno Resenje (VIKOR) method, and 

Technique for Order Preference by Similarity to Ideal 

Solution (TOPSIS) most used for evaluation and 

selection of alternate (Saaty, RW. 1980; Duckstein, L., 

& Opricovic, S. 1980; Hwang et al, 1981). The 

research presented by sarwar A, and Imran M, used the 

AHP method to analyze and prioritize the SARS-CoV-

2 prevention measures to limit the spread of this 

infection. (Hezam, I. M. et al, 2021) applied AHP and 

neutrosophic TOPSIS methods prioritize the people 

who take the first dose of vaccine. The results 

indicated healthcare personnel and people with high-

risk health have priority over others. In this paper, a 

multi-criteria decision-making method associated with 

COVID-19 response strategies for reopening higher 

educational institutes is constructed.  This paper is 

aimed is to analyze the significance of COVID-19 

response strategies for safe return to 

colleges/universities. 
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Fig. 1The hierarchical structure of COVID 19 response strategies for safe return to educational institutes 
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2. Methodology detail 

The Analytical Hierarchal Process (AHP) was 

developed by (Saaty, 1980) is a powerful method that 

has been used in various fields to solve the multi-

criteria decision-making problem (Saaty, 1980). It is 

one of the most preferred methods where issues related 

to multi-criteria judgment. (Saaty, 2008) himself point 

out, it is an important method to solve multi-criteria 

decision problems. To understand and well manage 

such problems, it was proposed a hierarchical structure 

and develop a pairwise comparison between n 

alternates.   

Develop the hierarchy 

The first stage of the AHP model consists of a 

hierarchical structure, in which all relevant COVID-19 

preventive strategies are considered for decision 

making: Social norms and Etiquette, Maintain a 

healthy environment, Maintain healthy operations, and 

a Caring program. The expert team (healthcare 

professionals) was asked to establish a hierarchy of 

COVID-19 response strategies. The hierarchal 

structure of the decision problem is shown in figure 1. 

The structure looks like a tree, where roots present the 

overall goal, and nodes mean main criteria and sub-

criteria. It consists of a multi-level hierarchal 

structure: structure of the problem, comparative 

judgment of criteria, and synthesis of priorities. The 

most significant feature of the AHP method, it enables 

decision-makers to develop an unbiased and consistent 

pair-wise comparison matrix while assigning weights 

to criteria.   

Saaty’s priority scale 

A predefined scale (saaty’s scale) is adopted to 

determine the relative importance of mitigation 

strategies by developing the pairwise comparison 

matrix. A pairwise comparison matrix contains two 

factors that are on the same level of scale (being 

measured to determine relative priority). The 

comparison matrix must involve the higher node 

exclusively, which is affected by the rest of the 

criteria. The saaty’s priority scale is presented in table 

1. 

Table 1 Pairwise comparison scale 

Saaty’s priorities scale Values 

Indifference 1 

Moderate preference 3-1/3 

Strong preference 5-1/5 

Very strong preference 7-1/7 

Extreme preference 9-1/9 

Intermediate  2-1/2, 4-1/4, 6-1/6, 

8-1/8 

Calculation of eigenvector and consistency  

Let A = {Aj | j = 1, 2, . . . , n} be the set of 

preventive strategies. The result of the pairwise 

comparison on n preventive strategies can be 

summarized in an (n _ n) evaluation matrix A in which 

every element aij (i,j = 1,2, . . . ,n) is the quotient of 

weights of the criteria, as shown: 

[

𝑎11

𝑎21

⋮
𝑎𝑛1

𝑎12

𝑎22

⋮
𝑎𝑛2

⋯
⋯
⋱
…

𝑎1𝑛

𝑎2𝑛

⋮
𝑎𝑛𝑛

], 1,iia = 1/ ,ji ija a=  0.ija 

…………………..(1) 

At the last step, the mathematical process 

commences to normalize and find the relative weights 

for each matrix. The relative weights are given by the 

right eigenvector (w)corresponding to the largest 

eigenvalue max , as 

 𝐴𝑤 = 𝜆𝑚𝑎𝑥𝑤  ………….(2) 

If the pairwise comparisons are completely 

consistent, the matrix A has rank 1 and max = n. In this 

case, weights can be obtained by normalizing any of 

the rows or columns of A Wang and Yang (2007). 
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It should be noted that the quality of the output of 

the AHP is strictly related to the consistency of the 

pairwise comparison judgments. The consistency is 

defined by the relation between the entries of A: aij _ 

ajk = aik. The consistency index (CI) is 

CI=
( 𝜆𝑚𝑎𝑥−𝑛)

( 𝑛−1)
……………..(3) 

The final consistency ratio (CR), usage of which 

lets someone conclude whether the evaluations are 

sufficiently consistent, is calculated as the ratio of the 

CI and the random index (RI), as indicated. 

CR=
𝐶𝐼

𝑅𝐼
…………….(4) 

The 0.1 is the accepted upper limit for CR. If the 

final consistency ratio exceeds 0.1, the evaluation 

procedure has to be repeated to improve consistency. 

The measurement of consistency can be used to 

evaluate the consistency of decision-makers as well as 

the consistency of the overall hierarchy (Wang & 

Yang, 2009). The random index values are presented 

in table 2. 

 

Table 2 Random index (Saaty, 1998) 

n 1 2 3 4 5 6 7 8 9 

RI 0 0 0.58 0.90 1.12 1.24 1.32 1.41 1.45 

3. Results  

Although the reopening of an educational institute 

is critical. It can be a reason for the spread of 

coronavirus. As discussed earlier, WHO, CDC, 

UNICEF, and other international bodies surveyed to 

know parent’s suggestions regarding reopening the 

higher educational institutions.  It was suggested that 

institutions must be reopened with strict SOPs. With 

the closure of the educational sector, students are 

facing several problems to continue their education. 

Table 3 COVID-19 preventive strategies and CR 

COVID- 19 preventive strategies SNE MHE MHO CG Priority weights  

Social norms and Etiquette (SNE) 1 5 3 3 0.51614 CI= 0.032897 

Maintain a healthy environment (MHE) 0.2 1 2 3 0.22374 RI= 0.9 

Maintain healthy operations (MHO) 0.33 0.5 1 2 0.15667 CR= 0.036552 

Caring program (CG) 0.33 0.33 0.5 1 0.10344  

The COVID-19 pandemic continues to reshape the 

globe. The healthcare professionals are running in the 

clinical trial and the coronavirus vaccine is approved 

for humans. The teachers, students, and societies were 

hesitant whether to get vaccinate or not. For 

considering this situation and safe return to 

educational institutions, the national and international 

governing bodies developed COVID-19 response 

strategies to reduce the transmission of this virus. The 

AHP method was adopted to analyze and prioritize the 

COVID-19 response strategies for safe return to 

colleges/universities. For this purpose, COVID-19 

response strategies with their elements were measured 

to determine the importance of each strategy. The 

medical specialist/physicians were asked to make a 

pairwise comparison matrix between COVID-19 

preventive strategies and their measures. The saaty’s 

priority scale was used to determine the relative 
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importance of each strategy with its measures.  The 

deeper insights of healthcare professionals and AHP 

results are shown in Table 3. The results indicated that 

social norms and etiquette strategies hold the highest 

weight (0.51614).  Maintain a healthy environment 

strategy weight (0.22374) is placed second. Maintain 

healthy operations (0.15667) and a caring program 

(0.10344). The priority weights of preventive strategy 

components are demonstrated in table 4. The 

consistency allowed for the pairwise matrix is 0.05. 

The consistency ratio is 0.036552 which is less than 

0.05.  The study result suggested that COVID-19 

response strategies are important to minimize the 

spread of virus and protection of students for safe 

return to colleges and universities.  

4. Discussion 

Social norms and etiquette 

The AHP results indicated that social norms and 

etiquette are the most significant strategy to reduce the 

transmission of SARS-CoV-2 in educational 

institutes. This strategy demonstrated that wearing a 

face mask is mandatory. The seating plan of the 

classroom must have 6 feet of distance between 

students. The educational institute has sinks and 

adequate supplies (soap, sanitizer) for regular hand 

hygiene, and displays poster signs at different places 

to promote behavior to minimize the spread of 

COVID-19. After finishing classes, students must stay 

at home.  

 Maintain a healthy environment 

It is the second most important strategy to reduce 

the spread of coronavirus. The management of 

educational institutes must engage staff to clean and 

disinfect touched surfaces doorknob/stair banisters 

and sink handles. It must be scheduled at every 4-6 

hours intervals. There must be a proper ventilation 

system and outdoor air (open windows) in the 

classrooms. Communal spaces such as the cafeteria 

and playground must be closed. Sharing your objects 

must be discouraged.  

Maintain healthy operations 

It is the third essential strategy mean educational 

institutes must develop COVID-19 point to protect the 

students, faculty, and staff in case of severe illness.  

The institutes must assign duties to staff for regulatory 

awareness of COVID-19. The teacher must encourage 

students to fight with coronavirus rather than stress. It 

must ensure that students and staff are as cohort/static 

having the same. The staff must limit the mixing of 

students between groups. The management limits non-

essential visits/gatherings/activities with students. The 

hybrid system (virtual and in-class learning) must be 

adopted in the education system.  

Caring program 

It is another COVID-19 response strategy. Any 

student/staff/faculty who is feeling sick or COVID-19 

symptoms (fever, sore throat, cough, and shortness of 

breath) found. They go home or get a healthcare 

facility depending on how severe their symptoms are. 

In this strategy, the educational institute must specify 

some room for isolation, arrange health officials, and 

deliver awareness regarding self-monitor of health. 

The institutions must close off the area used by a 

student who was sick and ensure cleaning and 

disinfection of that area. 

The COVID-19 preventive strategies are 

significant to reopening higher educational institutes 

because COVID-19 vaccine hesitancy prevails among 

college and university students. Many students have 

the will to get vaccinate but several students have a 

negative attitude to receive the COVID-19 vaccine 

(Tavolacci, M. P. et al, 2021; Silva, J. et al., 2021; 

Almalki, M. J et al., 202; Saied, S. M). 
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Table 4 COVID-19 preventive strategies (PS) and sub-element with global weights and ranking 

PS codes Criteria Weight of 

main criteria 

Weights of 

sub-criteria 

Global 

weights 

Ranking 

SNE Social norms and 

etiquette 

0.516142656 

 

   

SNE_1 Mask  0.382248 0.197294498 1 

SNE_2 Social Distance  0.229497 0.118453191 2 

SNE_3 Hand hygiene   0.152124 0.078517685 4 

SNE_4 Stay home  0.129389 0.066783182 5 

SNE_5 Poster/post sign  0.106741 0.055093583 6 

MHE Maintain a healthy 

environment 

0.223741352 

 

   

MHE_1 Clean and 

disinfection 

 0.511174 0.114370762 3 

MHE_2 Ventilation  0.152267 0.034068424 9 

MHE_3 Communal spaces  0.110573 0.024739753 14 

MHE_4 Limit sharing your 

objects 

 0.225984 0.050561966 7 

MHO Maintain healthy 

operations 

0.156673543 

 

   

MHO_1 COVID-19 point  0.168242 0.02635907 13 

MHO_2 stress  0.194896 0.030535047 11 

MHO_3 Awareness of 

regulations 

 0.205253 0.032157715 10 

MHO_4 Cohorts/static  0.136956 0.021457382 15 

MHO_5 Visitor/gathering  0.097502 0.015275984 19 

MHO_6 Telework and 

virtual meeting 

 0.191715 0.030036668 12 

CP Caring program 0.103442449 

 

   

CP_1 Isolation  0.450822 0.046634132 8 

CP_2 Health official  0.182717 0.018900694 17 

CP_3 Self-monitor  0.164222 0.016987526 18 

CP_4 Close off area  0.202239 0.020920097 16 

5. Conclusion 

Since the WHO, CDC, and UNICEF declared 

SARS-CoV-2 is a global pandemic, several 

precautionary measures have been recommended to 

prevent and reduce the spread of coronavirus 

worldwide. Due to COVID-19, educational 

institutions were closed temporarily to minimize the 

transmission of the virus. The closure of educational 

institutes negatively affected the students learning. 

The NCOC and The Ministry of Education of Pakistan 

took some important decisions to reopen the higher 

educational institutes in Pakistan. Although, the 

COVID-19 response strategies are critically analyzed 
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in the context of pandemic COVID-19. Adopting 

coronavirus response strategies is significantly 

important to limit the transmission of the virus and 

safe return to colleges and universities.   
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1. Introduction of the Research 
 

The identified novel coronavirus (nCoV) is a new 

strain that has not been previously identified in 

humans. On January 30, 2020, World Health 

Organization’s Director General, Dr. Tedros 

Adhanom Ghebreyesus declared the novel corona 

outbreak as an international public health emergency 

concern. But the world seems to be caught off guard 

when COVID-19 was announced as a pandemic on 

March 11, 2020. This is due to the rapid increase in the 

number of cases outside China over the past 2 weeks 

that has affected a growing number of countries 

(WHO, 2020). With such announcement, countries all 

over the world adopted different measures in response 

to the said pandemic. In the Philippines, the country 

was placed under a state of calamity and implemented 

measures such as lock-down of affected areas, travel 

restrictions, closure of schools and colleges, as well as 

training schools of the Philippines National Police 

(Duddu, 2020). Indeed, the education sector has been 

one of the agencies greatly affected by the pandemic. 

But the Department of Education had been working for 

plans and strategies for education to continue despite 

the pandemic. Thus, DepEd Order No. 12, s. 2020, 

known as the Basic Education Continuity Plan for 

School Year 2020-2021 in the Light of the COVID-19 

Public Health Emergency was created to be the basis 

of schools in the conduct of classes.  

 

As schools reopen in the Philippines, learners and 

the rest of the education sector are confronted with 

different challenges related to distance learning 

modalities. DepEd had to develop and implement 

ways to continue the school year and placing the health 

and welfare of all stakeholders concerned in utmost 

priority. Thus, different alternative different learning 

modalities are implemented such as modular, 

television-based, radio-based instruction, blended, and 

online while face-to-face classes still prohibited due to 

the public health situation (De Villa & Manalo, 2020). 

With the sudden shift from normal face-to-face classes 

to the new normal, schools are required to 

conceptualize and frame their own School Learning 

Continuity Plan (SLCP) based on the situation of the 

community with the involvement of all stakeholders 

concerned. The Alimodian National Comprehensive 

High School crafted its SLCP with the objective of 

reaching as many learners as possible, so that none of 

the students be deprived of education placing their 

health on top of the list in this time of pandemic. Thus, 

putting into consideration the results of the survey on 

the profile of the community, availability of resources 

and facilities, and the community health situation, the 

school decided to deliver education mainly through 

printed modular distance learning. In such situation, 

learning facilitators (parent/ guardian) come to 

designated areas at a scheduled time for distribution 

and retrieval of modules. Teachers are assigned in the 

cluster areas and the ones distributing the modules and 

retrieving the answer sheets. Hence, teachers as prime 

facilitators of education in this new normal are often 

confronted with different challenges related to 

distance learning modalities. As pointed out by 

Dyment (2013 in De Villa and Manalo, 2020), teachers 

who are new to distance learning need technical, 

pedagogical and time management support for they 

may feel unprepared to facilitate teaching. In addition, 

technology plays a vital role in the new normal since 

teachers have to be available online at all times for 

queries from learners as well as parents (Ancheta, 

2020).  

 

As this pandemic is slated to exist even after the 

preventive vaccine is discovered and to ensure 

continuous education mission, it is essential to know 

the different challenges encountered by the educators 

as facilitators of learning in this new normal. The 

results of this study served as the basis for teachers’ 

training program of schools in response to the needs of 

the teachers to be addressed by sectors concerned in 

Alimodian I. 

 

2. Review of Literature 
 

The literature pertinent to the present 

investigation is presented which include the following 

topics: (1) Distance Learning, (2) Challenges in 

Education Under the New Normal, and (3) Summary. 

 

Distance Learning 

 

The COVID-19 pandemic has brought 

extraordinary challenges and rapid changes in the 

educational sector. To sustain and provide quality 

education, the new normal should be taken into 
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consideration in the planning and implementation of 

the “new normal education policy” (Tria, 2020). This 

new normal policy is reflected in DepEd Learning 

Continuity Plan which is a package of education 

intervention in response to the challenges in basic 

education brought by COVID-19 pandemic. It is a 

commitment of the government in protecting the 

health and safety of learners, teachers, and school 

personnel under the health protocol of the Department 

of Health (DOH) and the World Health Organization 

(Ancheta & Ancheta, 2020). Given the 

epidemiological picture, direction of government 

response and the Secretary’s directive to continue 

learning in a safe and healthy environment amid 

COVID-19, it is clear that distance learning will be a 

key modality of learning delivery in the incoming 

school year (Department of Education, 2020). Thus, 

Dep Ed introduced three types of distant learning 

modality such as  Modular Distance Learning (MDL), 

Online Distance Learning (ODL), and television 

(TV)/Radio-Based Instruction to be adopted by 

schools for school year 2020-2021.  

 

Modular Distance Learning. Modular Distance 

Learning involves individualized instruction that 

allows learners to use Self Learning Modules whether 

in print or digital format, whichever is applicable in 

the context of the learner, and other learning resources 

like learner’s materials, textbooks, activity sheets, 

study guides, and other study materials (Deparment of 

Education, 2020). As reiterated by Guido (2014), 

modular instruction contains a series of activities with 

teaching instructions addressed to the learners, 

explanation, exercises and generalizations. With such 

activities, the learner is able to proceed at his own rate, 

choose his own learning mode, select along a variety 

of topics, identify his strengths and weaknesses, and 

recycle if necessary. In this approach, teachers have 

the responsibility of monitoring learners’ progress and 

if possible do home visitation to learners. Learners 

may ask assistance from teachers through e-mail, 

telephone, text message/ instant messaging.  Family 

members and other community stakeholders need to 

serve as para-teachers (Department of Education, 

2020). Ancheta & Ancheta (2020) noted that schools 

with insufficient funds for Learning Management 

System and resources make full use of the modular 

approach. If no available platform for the upload of the 

learning materials, parents can claim materials from 

the school observing proper protocols. This is now the 

new system under the new normal in many public 

schools in the country. This approach allows teachers 

to work at home while students learn at home at their 

own pace. 

 

Online Distance Learning. This type of learning 

features teachers as facilitators, engaging learners’ 

active participation in the use of technologies accessed 

through internet. This learning allows live 

synchronous instruction, but requires participants to 

have stable and good internet connection. Materials 

may be downloaded from the internet, assignments 

submitted online and classes conducted virtually 

(Depatment of Education, 2020). Many schools have 

used this approach prior to pandemic. Tupas & Laguda 

(2020) highlighted that tools like virtual conferencing, 

social networking, and gaming were prevalent and 

increased students' engagement in ICT utilization 

lesson. Thus, this approach is not new to the system. 

However, several arguments are associated with 

online learning. Dhawan (2020) enumerated 

accessibility, affordability, flexibility, learning 

pedagogy, life-long learning, and policy are some of 

the arguments related to online pedagogy.  

 

TV/Radio-Based Instruction. This type of 

instruction converts Self Learning Materials to video 

lessons for Television-Based Instruction and radio 

scripts for Radio- Based Instruction (Department of 

Education, 2020). DepEd, with partners local network 

and cable TV, as well as radio stations, conducted a 

test broadcast of sample episodes of learning materials 

(Tupas & Laguda, 2020).   

 

Challenges in Education Under the New Normal 

 

Education sector has been greatly affected by 

COVID-19 pandemic for schools have become 

vulnerable to safety and security. With such, sudden 

closure of schools after the declaration of pandemic 

was enforced to contain the spread of virus. The 

opening of classes for school year 2020-2021 had been 

delayed to give time to prepare for continuity plans and 

manage alternative learning modalities (De Villa & 

Manalo, 2020). As emphasized by Kim (2020 in De 

Villa & Manalo, 2020), many schools have already 
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adopted alternative flexible learning strategies 

replacing traditional classrooms setups for the former 

are found to improve student’s learning outcomes. 

However, the Philippine basic education system faces 

challenges related to delivery learning modalities. De 

Villa & Manalo (2020) pointed out that marginalized 

learners are expected to have less access to resources 

causing social advantage and digital divide. This result 

has been supported by Bhagat & Kim (2020) stressing 

that students with limited internet or no access to the 

resources to afford the technology and students with 

learning disabilities run the risk of being left out.  

 

The role of teacher could not be taken for granted 

in the teaching and learning process in using the 

chosen modality. This new normal poses challenges 

not only on students, but also on the part of teachers. 

According to Phan & Dang (2017 in Alea, et. al. 2020), 

factors such as training, attitude, technical 

competence, time constraints, pedagogy, and 

methodology were among the major distance learning 

education elements. 

 

As to time constraint, in this new normal, the 

challenge is for teachers to be available at all times 

even if they are working from home to entertain 

queries from students and parents (Ancheta & 

Ancheta, 2020).  Another challenge is related to 

preparation of devices and tools for teaching in the 

new normal. De Villa & Manalo (2020) interviewed 

secondary public school teachers and some of them 

expressed their concerns of not having complete 

devices to facilitate teaching in distance learning. They 

added that fear comes along as teachers embrace 

technology. In addition, complexity of assessment is 

also mentioned by participants as a major challenge 

they face in preparing for distance learning. Since 

teachers were not trained in distance learning during 

their preservice years, thinking on how to implement 

different assessment strategies seems tough (De Villa 

& Manalo, 2020). Another challenge mentioned by 

participants was instructional delivery for participants 

mentioned that they have only limited knowledge and 

skills when it comes to ICT as rooted in the absence of 

relevant trainings on distance learning. ICT is found to 

have vital potential in increasing students’ 

achievement and enriching teachers’ skills; however, 

lack of training, equipment and skill limit its success 

(De Villa & Manalo, 2020). All these challenges were 

supported by the result of the study of  Alea, et. al. 

(2020) implying that the lack of facilities, equipment, 

and capacity building to distance learning education 

hinder the teachers in offering distance learning 

education. Alvarez (2020), Mathew & Iloanya (2016) 

& Lynch (2020 in Toquero, 2021) supported such 

challenges as they highlighted that slow or unreliable 

internet, cost of connection, technophobia, insufficient 

21st century technological skills, and lack of devices 

are some of the hindrances to the distance learning of 

the students. Unquestionably, distance education 

posits challenges for educators.  

 

Summary 

 

The Department of Education has presented plans 

for the implementation of classes for school year 2020-

2021 as stipulated in Learning Continuity Plan which 

emphasizes health safety of all stakeholders concerned 

in the conduct of classes. However, different 

challenges come along with the implementation of 

different learning modalities adopted by the school.  

 

Research Questions 

 

Generally, this study aimed to determine the 

challenges encountered by senior high school teachers 

in Alimodian I in conducting modular distance 

learning for school year 2020-2021. Specifically, this 

study aimed to answer the following questions: 

 

1. What are the different challenges 

encountered by teachers in the delivery of modular 

distance learning? 

2. How do senior high school teachers cope 

with the challenges encountered in the delivery of 

modular distance learning? 

3. What is the proposed training program to be 

undertaken based on the results of the study? 

 

Scope and Limitation 

 

This study aimed to determine the challenges 

encountered by senior high school teachers in the 

delivery of modular distance learning. A proposed 

training program to address challenges faced by the 
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teachers would be presented based on the results of the 

study. 

 

The respondents of this study were the senior high 

school teachers of Alimodian I from Alimodian 

National Comprehensive High School and from 

Bancal National High School for school year 2020-

2021. Total enumeration was utilized in determining 

the challenges encountered by senior high school 

teachers in the delivery of modular distance learning. 

On the other hand, participants for interview were 

based on the responses of respondents who answered 

“Very Challenged” on the items considered as 

challenges.  

 

The researcher employed 4-point likert-scale 

instrument revised from the study of Alea, et al, (2020) 

to identify the different challenges encountered by 

senior high school teachers in the delivery of modular 

distance learning modality. To elaborate further on the 

challenges encountered and coping mechanisms 

employed, open ended questions and interview guide 

were used in online or face-to-face interview, 

depending on the availability and choice of the 

respondents. The instrument had undergone face and 

content validity by experts and was subjected for pilot 

testing among the respondents who were not part of 

the study. 

 

Descriptive analysis such as mean and standard 

deviation were utilized to determine the challenges 

encountered by senior high school teachers. Moreover, 

thematic analysis was used to analyze the qualitative 

data of the study.  

 

3. Research Methodology 
 

The researcher utilized the quantitative and 

qualitative research designs. For quantitative part, the 

researcher utilized the descriptive research design. 

According to Nassaji (2015), “descriptive research is 

used to describe a phenomenon and its characteristics 

and is more concerned with what rather than how or 

why something has happened.” For qualitative part of 

the study, the researcher utilized thematic analysis in 

analyzing the qualitative data of the study. According 

to Maguire and Delahunt (2017), “thematic analysis is 

the process of identifying patterns or themes within 

qualitative data. Its goal is to identify themes, i.e., 

patterns in the data that are important or interesting, 

and use these themes to address the research or say 

something about an issue.” 

 

This study was composed of two phases.  Phase 1 

involved assessment and analysis of challenges 

encountered in the delivery of modular distance 

learning modality as well as the coping mechanisms 

employed by teachers. Phase 2 was the development 

of proposed teachers’ training program based on the 

results of the study. 

 

Sampling 

 

The respondents of this study were the 25 senior 

high school teachers with 7 males and 18 females of 

Alimodian I from Alimodian National Comprehensive 

High School and Bancal National High School for 

school year 2020-2021. Total enumeration was 

utilized to determine the challenges encountered by 

senior high school teachers in the delivery of modular 

distance learning modality. As defined by Glen 

(2018), “Total enumeration or total population 

sampling is a type of purposive sampling where the 

whole population of interest is studied. This is used 

when the target is small and set apart by an unusual 

and well defined characteristics.” Since the target 

population for this research is 29 senior high school 

teachers for both Alimodian National Comprehensive 

High School and Bancal National High School, total 

enumeration was employed.   Five participants for 

interview were selected based on the responses in the 

instrument. Those who answered “Very Challenged” 

on the items considered as “Challenges” were asked to 

elaborate their answers further in an interview.   

 

Due to the quarantine status experienced in the 

municipality, online or face-to-face interview was 

done depending on the availability of respondents to 

elaborate further the different challenges encountered 

in the conduct of modular distance learning. The same 

technique was used to gather data on the coping 

mechanisms employed by teachers to overcome such 

challenges. According to Easwaramoorthy and 

Zarinpoush (2006) “an interview is a conversation for 

gathering information. A research interview involves 

an interviewer, who coordinates the process of the 
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conversation and asks questions, and an interviewee, 

who responds to those questions. It can be conducted 

face-to-face or over the telephone or through the 

internet. Interviews are used to collect in-depth 

information on people’s opinions, thoughts, 

experiences, and feelings.”  

 

Data Collection 

 

Prior to implementation, the researcher validated 

the 4-point likert scale instrument with a reliability 

coefficient value of .890. The first part of the 

instrument included respondents’ personal profile 

such as name and school. The second part consisted of 

nine (9) items that enumerate the different challenges 

encountered by senior high school teachers. Teachers 

check the challenges presented as “not challenged”; 

“fairly challenged”; “challenged”, and “very 

challenged.” Open ended questions and interview 

guide were used to elaborate further teachers’ 

encountered challenges in conducting modular 

distance learning as well as coping mechanisms 

employed to overcome such challenges.   

 

During the first phase of the study, the validated 

and pilot-tested 4-point likert-scale instrument was 

administered to senior high school teachers. Once the 

questionnaire has been answered by the respondents, 

the retrieved instrument was encoded and analyzed by 

the researcher using the descriptive statistics such as 

mean and standard deviation. The item with highest 

mean and classified as “Challenged” served as the 

challenges encountered by the respondents. Those 

respondents who answered “Very Challenged” on 

items with highest mean were considered for 

interview. Open ended questions about the challenges 

encountered by the teachers and coping mechanisms 

employed to overcome such challenges were used 

during online or face-to-face interview with the 

respondents to gather more data and validate the 

consistency of responses. Thematic analysis was 

employed to determine the common themes generated 

from the open-ended questionnaire and interview 

transcripts. As defined by Maguire and Delahunt 

(2017), “thematic analysis is the process of identifying 

patterns or themes with qualitative data.” Braun and 

Clarke (2006 as cited in Maguire & Delahunt (2017)  

presented a six-phase guide for thematic analysis: (1) 

become familiar with the data; (2) generate initial 

codes; (3) search for themes; (4) review themes; (5) 

define themes; and (6) write-up.  The said guide was 

employed by the researcher in doing thematic analysis. 

In the second phase of the study, the analyzed data and 

results served as the basis of the researcher to develop 

the proposed teachers’ training program that may be of 

help to teachers and school heads in coping with their 

immediate needs in the delivery of modular distance 

learning.  

  

Ethical Issues 

 

This basic research strictly adhered to the highest 

ethical standards of research. Moreover, proper 

healthcare protocols and standards prescribed by the 

Department of Health,  Department of Education, and 

the Inter-Agency Task Force such as wearing of face 

mask, face shield, physical/social distancing, and 

proper hand washing were strictly observed for 

research procedures that involved face to face 

interaction.  

 

Before the study was conducted, a letter of 

permission was sent to the school heads of the schools 

where respondents were taken and assent forms were 

distributed to the respondents. The researcher ensured 

the confidentiality and anonymity of the respondents 

all throughout the study. Moreover, the respondents 

were encouraged to participate in this study but were 

allowed to withdraw their participation anytime if they 

wish not to be part of the study anymore.  

 

As to referencing, proper citation was employed 

to acknowledge the work of authors stated in this 

study. Furthermore, accurate reporting of research 

results was presented and respondents were informed 

about the results of the study. 

 

4. Discussion of Results, Summary, 

Conclusions and Recommendations 
 

This section discussed the results of the study, 

summary, conclusions and recommendations. 
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Discussion of Results 

 

This section presented the different challenges 

encountered by senior high school teachers in the 

delivery of modular distance learning modality as well 

as the coping mechanisms employed to overcome such 

challenges as revealed in the results of data gathered. 

Challenges Encountered by Teachers in the Delivery 

of Modular Distance Learning. 

 

This study aimed to determine the challenges 

encountered by senior high school teachers in 

Alimodian I in conducting modular distance learning 

as well as the coping mechanisms employed to 

overcome the challenges. 

 

Results revealed that the top two challenges 

considered by teachers as “Challenged” are 

“Challenges on time management in the conduct of 

classes, monitoring of responses, availability of 

students, and other modular classes issues” (M=3.0, 

SD=.90) and “Challenges on checking and evaluating 

students’ output” (M= 2.96, SD=.92).  The mean, sd 

and description of the data are presented in Table 1.  

From the given results, teachers were asked further 

through interviews about their most challenging 

experience in the implementation of modular distance 

learning. Results of interview revealed that there were 

two challenges emerged; (1) challenge in time 

constraint due to handling of classes, monitoring of 

students, and other modular classes issues and (2) 

challenge in checking learners’ outputs. 

 

Challenges in the Conduct of Classes, Monitoring 

of Responses, Availability of Students and Other 

Modular Classes Issues 

 

During the first year of implementation of 

modular distance learning, teachers revealed that time 

constraint is a challenge since they are “overloaded 

with works such as printing of modules, complying 

with the requirements or reports needed by the school, 

monitoring students’ submitted outputs as well as 

replying to parents’ queries.” This concurs with the 

study of Ancheta and Ancheta (2020) which revealed 

that time constraint is a challenge for teachers in this 

new normal in terms of availability at all times even if 

they are working from home to entertain queries from 

students and parents. It was also mentioned that 

availability of students was considered a challenge. In 

the senior high school, respondents mentioned that 

“some learners have part time jobs, which get in 

conflict with the submission of outputs.” A respondent 

even shared that one student was working as a 

construction worker in Antique and the workplace got 

locked down. Border restrictions were implemented 

making the student not able to pass his answer sheets 

for two months. This was supported by the study of 

Castroverde and Acala (2021) mentioning that “it is 

hard to contact the students for monitoring their 

progress and answering the queries.” In some other 

cases, respondents monitor their learners through 

Group Chat via messenger, but “students have no 

internet connection or poor network signals making it 

difficult to reach out to these learners.” Alvarez 

(2020), Mathew and Iloanya (2016) and Lynch (2020 

in Toquero, 2021) supported such challenges as they 

highlighted that slow or unreliable internet, cost of 

connection, technophobia, insufficient 21st century 

technological skills, and lack of devices are some of 

the hindrances to the distance learning of the students. 

The same result is revealed in the study of Abante, et. 

al. (2021) that “public school teachers are being 

challenged by scarce resources of the students…. Not 

all students have their own gadgets.” The same is true 

with the study of Castroverde and Acala (2021) 

indicating that “the common problem of teachers in 

monitoring students’ performance is lack of effective 

communication due to lack of gadget as well as 

unstable internet connectivity.”  

 

Challenges on Checking and Evaluating Students’ 

Outputs 

 

Checking and evaluating students’ outputs have been 

considered as “Very Challenged” by the respondents. 

One respondent shared that checking takes a lot of time 

especially that she handles almost 270 learners with 

outputs mostly written in nature. It was also revealed 

that most students just copied other outputs. Other 

outputs are submitted just for compliance by copying 

the answer key at the back of Self- Learning Modules. 

This means that only the objective part is answered. 

For items with varied answers, students skip doing the 

output. The same challenge was encountered by the 

teachers in the study of Castroverde and Acala (2021) 
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where “there are students who submitted with 

incomplete answers, while others did not answer any 

activity… Students got scores below the passing 

rate….” There are also outputs that have no name 

delaying the recording of the checked outputs, which 

concurs with the study of Castroverde and Acala 

(2021) that “there are students who forgot to write their 

names in the modules that is why it’s difficult to 

identify whose output is being checked….”Thus, in 

this modular distance learning, a respondent expressed 

his concern if learners really understood the lesson 

given the quality of their outputs. This observation 

concurs with the study of Abante, et. al. (2021) 

highlighting that “learners had a hard time coping up 

with modular instruction, thus, creating a large gap on 

student learning.” 

 

 

Table 1: Challenges Encountered by Teachers in the Delivery of Modular Distance Learning 

Challenges              SD                M             Description 

 

1. Challenges on Knowledge and Skills                  .63               2.70     Moderately 

required in delivering modular distance                Challenged 

learning education classes 

 

2. Challenges on establishing communication        .67               2.48           Moderately 

with stakeholders                    Challenged 

 

3. Challenges on using online platforms                  .88              2.65           Moderately 

and having internet access intended for                 Challenged 

modular distance learning education 

 

4. Challenges on the use of phones, laptops,          .89              2.17           Fairly 

and tablets or any devices for modular      Challenged 

distance learning education 

 

5. Challenges on time management in the              .92               2.96          Challenged 

conduct of classes, monitoring of 

responses, availability of students, 

and other modular classes issues 

 

6. Challenges on printing modules/ Learning          .88           2.65             Moderately 

Activity Sheets (LAS)                            Challenged 

 

7. Challenges on managing the stress caused        .92           2.74            Moderately 

By community quarantine at home and in                          Challenged 

between modular classes demands 

 

8. Challenges on catering to the needs of                .67           2.78            Moderately 

the learners                             Challenged 

 

9. Challenges on checking and evaluating               .90            3.00           Challenged 

students’ outputs 

Note: Description is based on the following: Very Challenged (3.41- 4.00); Challenged (2.81-3.4); Moderately 

Challenged (2.21-2.80) Fairly Challenged (1.61- 2.20); and Not Challenged (1.00-1.60). 



                                                                                    Journal of Policies and Recommendations, 1(1), 2022 

 

                                                                                                                                                                   46 
 

 

Coping up with the Challenges in Modular 

Distance Learning 

 

With the challenges faced by teachers in the 

delivery of modular distance learning, all participants 

interviewed shared that time management is the key in 

coping with these challenges. Doing multi-tasking 

strategy such as printing of modules and 

communicating with learners through Group Chat at 

the same time had been practiced by the teachers. For 

learners who fail to submit their outputs, teachers allot 

their time in doing home visitation. Through this, 

teachers are able to know the background of the 

learners, understand their situation, and extend help if 

possible. For learners who do part-time jobs, teachers 

tend to be flexible and patient in submission of 

outputs. Respondents disclosed that they allow 

submission of outputs through messenger if the learner 

could not pass it on the scheduled retrieval of answer 

sheets due to conflict in their job.  

 

In checking and evaluating students’ outputs, 

teachers shared that they extend their time in checking 

the outputs. They even stayed up late at night or at wee 

hours in the morning just to be check the outputs and 

be on time in grade submission. This is also evident to 

the participants in the study of Castroverde and Acala 

(2021) that teachers “bring students’ outputs at home 

so they can have time to check.” For outputs with no 

name, teachers communicate to learners through 

Group Chats and let the learners identify their outputs. 

All participants noted that having Group Chats or 

communicating online helps in addressing challenges 

posed in modular distance learning. 

 

Proposed Training Program for Teachers 

 

The proposed training program was developed to 

help address the challenges encountered by senior high 

school teachers in the delivery of modular distance 

learning.  This training matrix will be presented to the 

School Heads for review. 
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Proposed Training Program among Teachers on the Challenges in the Delivery of Modular Distance 

Learning Modality 

 
 

I. GENERAL INFORMATION 

 

Program Title LAC Session for Teachers 

Program Description This is a proposed LAC session matrix of activities for 

secondary schools in Alimodian I on the challenges 

encountered in the delivery of modular distance learning 

Duration 16 hours 

Target Personnel ANCHS Teachers- 87 

ANCHS Department Heads/ School Head- 10 

Bancal NHS Teachers- 29 

Bancal NHS School Head- 1 

Budget Requirements Materials- 3,000.00 

Snacks- 5,000.00 

Source of Fund MOOE and other school funds 

Rationale After conducting a Basic Research study entitled “Challenges 

Encountered by Senior High School Teachers in the Delivery 

of Modular Distance Learning Modality”, it was found out 

that teachers are confronted with time constraint due to work 

load, challenge in monitoring learners’ responses, and 

checking of outputs. To provide interventions in overcoming 

such challenges, the proposed LAC sessions for teachers will 

be conducted.  

Objectives At the end of the activity, the participants would be able to: 

1. craft a checklist of teachers’ activities that they have to 

accomplish weekly 

2. identify activities in the modules/ LAS that will be graded 

to ease teacher’s time in checking and evaluating learners’ 

outputs 

 

End of Program Output 1. checklist of teachers’ activities to be accomplished weekly 

2. list of identified graded activities in the modules/ LAS 

Expected Final Outcomes/ Success 

Indicators 

Teachers’ systematic accomplishment of tasks weekly and 

ease of checking of outputs 
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II. PROGRAM CONTENT FOCUS 

 

Specific 

Objectives 

Content Suggested 

Activity 

Duration Expected Output 

Craft a checklist 

of teachers’ 

activities  

Checklist of 

teachers’ activities 

Sharing of 

experiences 

 

Identifying 

teachers’ activities 

 

 

 

 

 

8 hours 

100% attendance 

of teachers 

 

Identified 

teachers’ activities 

 

Checklist of 

identified 

activities 

Identify activities 

in the modules/ 

LAS that will be 

graded to ease 

teacher’s time in 

checking and 

evaluating 

learners’ outputs 

 

 

Identification of 

Graded Activities 

in the Modules/ 

LAS 

Discussion of 

MELC 

 

Identifying graded 

activities in the 

modules/ LAS 

 

 

 

 

8 hours 

100% attendance 

of teachers 

 

Identified graded 

activities in the 

modules/ LAS 

 
 

III. SUPPPORT MATERIALS 

Supplies/ equipment/ Materials: 

Laptops, bond paper, printers, copy of module/ LAS, internet connection   

 

IV. MONITORING AND EVALUATION SCHEME TOOLS 

Monitoring and Evaluation scheme tools: 

      A. Evaluation of checklist of activities by the department heads 

      B. Evaluation of participants   

 

Summary 

 

This study aimed to determine the challenges 

encountered by senior high school teachers in 

Alimodian I in conducting modular distance learning 

for school year 2020-2021. 

 

Specifically, this study aimed to answer the 

following questions: 
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• What are the different challenges 

encountered by teachers in the delivery of 

modular distance learning? 

• How do senior high school teachers cope 

with the challenges encountered in the 

delivery of modular distance learning? 

• What is the proposed training program to be 

undertaken based on the results of the study? 

 

Respondents of the study were 25 senior high 

school teachers from Alimodian I. Five participants for 

interview were selected based on the responses in the 

instrument. 

 

Descriptive analysis such as mean and standard 

deviation were utilized to determine the challenges 

encountered by senior high school teachers. Moreover, 

thematic analysis was used to analyze the qualitative 

data of the study. 

 

Results of the study revealed that challenges 

encountered by teachers are “Challenges on time 

management in the conduct of classes, monitoring of 

responses, availability of students, and other modular 

classes issues” and “Challenges on checking and 

evaluating students’ output.”  

 

From the given results, a proposed teachers’ 

training program was formulated to address the 

challenges encountered.  

 

5. Conclusions 
 

Based on the study, teachers encountered different 

challenges in the implementation of modular distance 

learning modality. These challenges were identified as 

time constraint due to different tasks such as 

monitoring of learners’ responses, printing of 

modules, complying with the requirements to be 

submitted, and replying to parents’ queries and 

challenge on checking of learners’ outputs. Time 

management, patience, flexibility, and communication 

with learners as well as parents were some of the 

coping mechanisms employed by teachers in 

overcoming challenges encountered.  

 

6. Recommendations  

Based on the results of the study, teachers 

encounter challenges in the delivery of modular 

distance learning. These challenges include time 

management in accomplishing tasks such as 

monitoring learners’ responses, printing of modules 

and as well as checking of outputs.  To overcome such 

challenges, it is recommended that teachers formulate 

plans to overcome different challenges as they are the 

ones involved in the teaching process. Time 

management is important in accomplishing the 

different tasks assigned to teachers. Thus, a proposed 

training program is recommended to help teachers 

achieve the delivery of quality, relevant and liberating 

education. 

 

Plan for Dissemination & Advocacy 

 

This study aimed to determine the challenges 

encountered by senior high school teachers in the 

delivery of modular distance learning as well as the 

coping mechanisms employed to overcome such 

challenges.  The results of this study served as the basis 

in formulating teachers’ training program addressing 

the concerns and needs of teachers related to modular 

distance learning. The said training program would be 

discussed during the scheduled LAC sessions in every 

department. Monitoring of the implementation of the 

training program would be done with the help of 

department heads.  

 

Furthermore, the results of this study would be 

disseminated during virtual conferences, webinars, 

and other virtual platforms to spread awareness among 

teachers and school heads in the Alimodian. 
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1. Introduction 
 

The National Education Policy 2020 consists of 

04 parts and 27 chapters. In the policy, the government 

of India drafted Various barriors and situations  that 

effect Children Education. The draft initially starts 

with the introduction part which states about the 

fundamental requirement of children, how to achieve 

human potential, development of equality and just in 

the society, national intergration and cultural 

preservation. This policy is drafted by the Chairperson 

of the National Eduaction policy Mr. Krishnaswamy 

Kasturirangan. It reforms the teacher’s recruitment 

and re-establish a new system to make teachers the 

most respected and essential member of society. The 

policy is classified into four parts as part-1-School 

Education, part-02-Higher Education, Part- 03- 

Professional Education and all other key ares, Part-04 

Strengthening and financing various Education Boards 

etc.        

 

2. Research Methodology 

 

In this paper an attempt has been made to analyze 

the New Education policy of India. The data used in it 

is purely from secondary sources according to the need 

of this study. 

 

Objectives of the Study 

 

The National Education policy aims to reorient 

the education system towards meeting the needs of  the 

21stcentury by achiving the twin objectives of 

inclusion and excellence. The main Objectives of the 

programme are:- 

• To improve the attractiveness of teaching.  

• To Eliminate teacher shortages. 

• To Achieve Education for All (EFA) goals. 

 

3. Salient Features of NEP 
Related to Primary Education :- 

 

The policy provides for reforms at all levels of 

education from school to higher education. NEP aims 

to increase the focus on strengthening teacher training, 

reforming the existing exam system, early childhood 

care and restructuring the regulatory framework of 

Education. 

The NEP recommended that early childhood care 

& Education be developed in a two-part Curriculum 

consisting of:- 

• Guidelines for parents & teachers of students 

up to 3 years of age. 

• An educational Frame work for students 

between the ages of 3-8years. 

                                     

The NEP talks about the implementation of these 

recommendation by expanding and improving the 

quality of the Anganwadi system and Co-locating 

them with primary School. 

  

The NEP also recommends the 5-3-3-4 pattern 

explained in the table below:- 

 

 

Years Stage Curriculum 

5 Foundational 3Yeats of Pre-primary followed by class 1 and 2 

3 Preparatory Classes 3 to 5 

3 Middle Classes 6 to 8 

4 Secondary Classes 9 to  12 

 

 

School Exam Reforms 

 

Reforms in the School Exam recommended by the 

NEP include tracking the progress of the students 

throughout their school experience:- 

• It includes State Census Exam in class 3,5 

and 8 

• Another important recommendation was the 

restrcturing of the 10th Board Exam that 

would mainly focus and test only the skills, 

core cancepts and higher-order thinking and 

capacities. 
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Related to Higher Education and research 

 

There are a lot of reforms and new developments 

which have been introduced by NEP in the higher 

education sector. Some of the salient features are:- 

• Single regulatory body for higher education 

named as Higher Education commission of 

India except for legal and medical education. 

• There will be multiple entry and exit options 

for those who wish to leave the course in the 

middle. Their credits will be transferred 

through Academic Bank  of Credits. 

• Tech-based option for adult learning such as 

apps, online courses/modules, satellite-based 

TV Channels,online books and Adult 

Education centers ets. will be developed. 

• E-Courses to be avilable in regional 

languages starting with 08 major languages- 

kannada, odia, Bengali,etc. 

• World top 100 foreing universities will be 

facilitated to operate in India. 

• UGC and AICTE will be merged. 

• All graduation Courses will have major 

subject and minor  like some current 

management Courses. 

• All Universities, government, private, 

Open,deemed, vocational etc will have the 

same grading and other rules. 

• New Teacher Training borad will be setup for 

all kinds of teachers in country without any 

authority for states to change it. 

• Same level of Accreditaion to any college 

will get autonomous rights and funds. 

• 10+2 Board structure is dopped in National 

Education Policy 2020. 

• Students who are doing graduation course 

will get certificate on the basis of course 

completion and no student will loose 

academic year. Basic Certificate after 

completing one year, Diploma Certificate 

after completing 2 years and Degree 

certificate after completing  full course. 

• All schools examinations will be semester 

wise twice in a year.  

• Credit system for gradutions for each year 

student will get some credits which he / she 

can utilize if he/she takes break in course and 

come back again to complete course. 

• The National Education policy has also 

emphasized on setting up of a Gender 

Inclusion Fund which is aimed at creating an 

environment of equitable and fair quality 

education for girls as well as transgender 

student. As  per the NEP Docoments, Special 

Education Zones will be created for 

disadvantaged regions and groups which will 

make higher education opportunities more 

accessible for students. 

 

Research and Development 

 

The Multidisciplinary Education and research 

universiteswould form the apex of the  Higher 

Education System.Research in these institutes would 

be supported by a new national Research Foundation. 

This will give the necersary impetus to research and 

development in India.  A sum of Rs 50,000 crores was 

provided for National Research Fund for coming five 

years in the Union Budget.    . 

 

Other Reforms 

 

A National Curriculum frame work for Adult 

Education will be developed to Cover five brod areas:- 

• Foundaional literacy and numeracy 

• Critical life skills 

• Vocotional skills development 

• Basic Education and 

• Continuing Education. 

 

Drawbacks of National Policy 2020 

 

India’s New Education Policy 2020 has been 

criticized a lot for the purpose of language. The 

academic syllabus will be taught in the respective 

regional languages of the government school students. 

This is one of the major new education policy 

drawbacks. 

• Planning to spend 6% GDP on Education is a 

herculean task for Central Government . In 

the previous year, the country spent less than 

3% of its total  GDP on Education. 

• Allocation quotas is a form of discrimination 

which is contrary to the right to equality 
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• 60% of India that is rural needs schools, 

health, Care and infrastructure in rural areas, 

not reservation in urban institutions. 

• Graduates and Post- graduates will start 

moving to foreign universities for higher 

educartion. 

• Opening univesity every year on an ongoing 

basis is an undoubtely massive challenge. 

• Developing Anaganwadi centres as a school 

is dangerous for child education in the present 

day society. 

 

4. Challenges 
 

The Challenge of New Education Policy is its 

implemendation. Different States have different 

education systems and hence accepting one uniform 

education policy would be a bit Challenging. 

However,we need to understand that through proper 

participation, we can overcome this challenge and 

make it successful across the country. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. Conclusion 
 

With the Introduction of NEP 2020, many 

changes have been made and one of those is the 

discontinuation of the M.Phil. course. Even though 

there are many drawbacks to the new education policy, 

the merits are more in number. In conclusion we can 

be hopeful to Academic Study and Research work 

would bring India on the Educational Map of the world 

. 
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